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The lessons of the Reconstruc-
tion period; the great achievements
and brilliant careers of black men in
the years after Emancipation and the
bitter effects of the first “white back-
lash’* are detailed in Lerone Bennett's
new book, a companion volume to his
best-selling Negro history, Before
the Mayflower.
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Choce of Forms

BY GERALD McWORTER

“ .. While we can look to
the future, at best, for its full
realization, it is quite possi-
ble now to suggest a struc-
tural outline that reflects
the fundamental assump-
tions about the Black Uni-
versity’s social and intellec-
tual role . ..

(See Editor’s Notes, puge 97)

EVOLUTIONARY

change for the libera-

R tion of a people from
oppressive social

structures is not the

special function of one course of
action, but, more likely, the result
of several. And while education is
generally hoped to be a liberating
force on men’s minds and bodies,
ofttimes it has been used as a de-
bilitating tool in the interests of an
oppressive society. Accordingly,
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Kwame Nkrumah compares the co-
lonial student educated for “the art
of forming not a concrete envir-
onmental view of social political
problems, but an abstract ‘liberal’
outlook,” with the revolutionary
student “animated by a lively na-
tional consciousness, (who) sought
knowledge as an instrument of na-
tional emancipation and integrity.”
So it is becoming rather clear that
educational institutions are vital to
a liberation movement, a fact of
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modern times in anti-colonial
movements in the Third World.

In the United States there is no
question about the persistence of
segregation, racism, and more sub-
tle forms of neo-racism., As the
pernicious oppression of racism is
an organic part of the institutions,
symbols, and values of Western
industrial society, so it is firmly en-
trenched in the U.S.A. (“‘as Amer-
ican as apple pie”). An Afro-
American liberation movement



must subvert and/or supplant such
a well-entrenched social system if it
is to be a real source of radical
change and not a false one.

My primary task in this discus-
sion is an ideological consideration
of the role of a university in the
liberation of the Afro-American
community. It must be clear that
this role has to deal with today’s
world, as well as with what ought
to be. And certainly, it must in-
clude the management of whatever
social change is required to move
effectively from the “is” to the
“ought.” The university is alive for
people in the world (including all
of the socio-economic and political
hangs-up involved), and so must
meet the challenge of responding
creatively to whatever needs exist
now for those people. But, at the
same time, it must project itself as
a prophetic institution calling into
question all that which is incon-
sistent with its highest ideals, and
organizing its activities to bring
about the realization of its ideals.
The focus of this discussion is on
what ought to be, the prophetic so-
cial role of the Black University,
for therein lies the fountainhead of
revolutionary liberation.

We must be reminded of this
same theme as stated by Dr. W.
E. B. Du Bois over 50 years ago in
the 1910 Niagro Movement reso-
lutions:

And when we call for education,

we mean real education . . . Ed-

ucation is the development of
power and ideal. We want our

children trained as intelligent hu-
man beings should be, and we
will fight for all time against any
proposal to educate black boys
and girls simply as servants and
underlings, or simply for the use

of other people. They have a

right to know, to think, to aspire.

We do not believe in violence

... but we do believe in . . . that

willingness to sacrifice money,

reputation, and life itself on the

altar of right.
The Booker T. Washington-Du
Bois dialectical opposition is rele-
vant here, as it is the important
example of the “is” versus the
“ought” concerning educational
ideology for Afro-Americans.
Training people to fit in where they
can (think of MDTA, Job Corps,
etc.) might be acceptable for short
term solutions, though not as
Washington thought it to be. But
the educational ideology of Du
Bois is our prophecy, a rationale to
built a Black university—the cruci-
ble of definitive social change.

In order that the idea of the new
university and the notions of how
we are to achieve it as a goal will be
more clearly understood, it is im-
portant to discuss briefly the cur-
rent social situation. The current
situation is one charged with a
great deal of expectancy on the
part of many Afro-Americans, an
expectancy frequently expressed by
the emotional connotations of a
term or phrase but usually not de-
lineated in structural or program-
matic terms. But this programmatic

March 1968 NEGRO DIGEST



-

deficiency is not so much a short-
coming, for the exciting search for
innovation and relevance is the first
sign of progress. A major question,
then, is what conditions give rise to
this expectancy, this charged at-
mosphere crystallized around the
term Black University?

A major trend in today’s world
is that, as oppressed people know
that the world offers more than
they have, and as they are able to
get a little more of it, they also ex-
pect to get very much more. This
has been called “the revolution of
rising expectations.” A figurative
example: An Afro-American fami-
ly gets a television set and enters as
a spectator the world of affluent
Euro-American society. It is not
complicated to see that this would
lead to the family wanting more
than it has, much more. Just imag-
ine how cruel it must be for poor
oppressed Black people to watch
the give-away quiz programs on
which white people win appliances,
furniture, and cars in 20 minutes or
so. Then think of a scene of ghetto
destruction during which people
brave armed police to steal appli-
ances, furniture, and cars in 20
minutes or so. Oppressed people
see what is going on, and want ‘in’
in the best way they can get ‘in’
(yes, by any means necessary to do
it right now!!).

Along with this developing de-
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sire to get more out of society there
also is the increasing saliency of a
nationalistic alternative to the sys-
tem. The genecral components are
militancy, self-determination, and
a desire to identify with similar op-
pressed people throughout the
world (who are nor by accident
mostly colored people). This alter-
native is grounded in communalism
and finds its legitimacy from within
Afro-America and not outside of
it. Nationalism, in _this_context
means total concern for the com-
munity of common experience, so
Afro-American Nati lsm s
grounded in the Black Experience.
Communalism, meaning self-help
cooperative efforts, is the ethic sup-
porting the new alternative,

These two major trends cannot
be viewed outside of the total con-
text of world events, especially
those events of particular relevance
to the Afro-American community.
The military-industrial machine
of the Western powers is equally
cffensive and outraging in Vietnam
and South Africa, in Santo Do-
mingo and Ghana. But it seems
apparent that peoples can only
unite across the world in aspiring
for the same universals—peace,
freedom, and justice—while focus-
ing their working activities on the
social ills as manifested at home. If
we are to reap a harvest of world
brotherhood, then each man must
first tend to his own garden. But
for each garden to have its true
meaning, the gardener must know
his historical role and his relation-




ship with all others working for the
same harvest.

The two trends are general social
sources of the cry for a Black Uni-
versity. While everyone is more or
less for such a thing as a university,
for some the quality of Blackness
imbues the concept with polemical
emotional intensity and conceptual
ambiguity (or, in extreme cases, of
racism). This must be cleared up
if the dialogue is to continue. In
reference to a university, Blackness
must mean at least three things.

First, Blackness refers to the
Afro-American community as the
basic focus for the University. This
in no way compromises or limits its
universalistic orientation or its at-
tempts to contribute to human
progress: rather, it frees it to be
relevant in the face of an unmet
need reflecting the woeful limit of
human progress.

A second, and more controver-
sial point, considers the limits
placed on participation in the Uni-
versity. Blackness does not cate-
gorically exclude all white people
from the University; it redefines the
standards for their participation
and the possibility for their in-
volvement. In much the same way
that independent African countries
have attempted to redefine the pos-
sible role of the European, so in the
Black University the role of the
white man must be redefined and
carefully placed for the maximum
good of all. Some white people will
be necessary for the immediate fu-
ture if for no other reason than the

black community’s own shortage of
resources. But unconditional par-
ticipation will have to be ended.
The participation must be based on
a commitment to the goals and
aspirations of the Afro-American
community, and the white partici-
pant must possess the sacrificial
humility necessary for one histori-
cally and socially identified with
the beast of Afro-American history
and the system of oppression.

Last, Blackness is an affirmation
of an identity independent of the
historical human evils of modern
nation states, and is closely tied to
the emerging international identity
of man in his struggle for a better
life. Consider this revelation by
Brother Malcolm X when on his
pilgrimage to Mecca:

“That morning was when I first

began to reappraise the ‘white

man.’ It was when [ first began
to perceive that ‘white man’ as
commonly used, means com-
plexion only secondarily; pri-
marily it described attitudes and
actions. In America, ‘white
man’ meant specific attitudes
and actions toward the black
man, and toward all other non-
white men. But in the Muslim
world, I had seen men with white
complexions were more genu-
inely brotherly than anyone else
had ever been.”
The relations between people must
be allowed to grow and progress
without the limiting problem of the
pational state. Who are we? Afro-
Americans, men of the world. Why
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are we here? We were sent here to
love. Where are we going? Toward
the community of love, and if
stopped we will continue “by any
means necessary,” because we must
continue.

So much for prologue. What is
the Black University idea all about?
What are its goals? And what
might it look like? The university
focusing on the particular needs of
the Afro-American community will
be a center of learning. But, recog-
nizing the alternatives noted above

by Nkrumah, jt must be based on

.an_educational ideology grounded

in an uncompromising goal of psy-
chological independence from the
oppressor (and his oppressive sys-.
tem), and as much structural inde-
pendence as is necessary-not-only
to survive in the world, but ta pros-

.per. So, education must be defined

to specify these purposes as most
important.

The American (U.S.A.) ethic of
individualism is inclusive of both
basic needs of men and the essence
of a social style. All men are, to
some extent, self-centered. But to
build a social group process on
self-centeredness is to hope for a
just order through “antagonistic
cooperation.” The thrust of the
Black University must be to over-
come this subtle social warlike-
state with the ethic of communal-
ism. This means that instead of
hoping for social progress through
the individual merits of its students
or faculty qua individuals, progress
is to be viewed as a social process
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through which the community is
vplifted with the aid of its contrib-
uting people. This then means that
while students and faculty play a
very vital role, they are co-workers
alongside the equally important
others, e.g., the community organ-
izer, the artist, the union organizer.

Moreover, the goal of the uni-
versity must be one of service to
the community. The students, fac-
ulty, and administration of the
Black University must consider
themselves as servants to the
broader Afro-American commu-
nity. Being a member of the Uni-
versity must be considered an
honor, but more important this
honor must be one involving re-
sponsibility to the total community
and not simply focusing on the “I-
made-it-because-I’'m-smarter-than”
kind of thinking. Being servants,
status is not based on the academic
credentials university people create
for themselves; rather it is on the
extent to which the total commu-
nity is able to reap benefits from
the service provided.

The service of the Black Univer-
sity must not be one transmitted
through mass communication or
ritualistic ceremony but through a
concrete programmatic movement
toward liberation. The time when
the Afro-American community
must be arms-length from its insti-
tutions of higher education is over.

9



The pimps, prostitutes, preachers,
and Ph.D.’s must find a common
bond to change themselves and
weave an organic unity as the basis
for liberation and a better life for
all.

These goals must redefine two
dangerously-pervasive patterns
found among Afro-American fac-
ulty and students today. One of the
patterns is for education to be sim-
ply a process of acclimation and
adjustment to the white world. One
goes to a white school to rub shoul-
ders with them, “because, son, you
got to make a livin’ out in their
world.” Another pattern is the
play-culture of friendship cliques
and fraternity life. Whether it is
mimicry of whites (think of Fort
Lauderdale in the spring), or de-
fection based on hopelessness, we
must find the recipe for a revolu-
tionary discipline consistent with
our desire for immediate radical
change. A free man is also (and
must be) a responsible man, and
so must Afro-American students
and faculty be responsible to them-
selves by being responsible to the
Black community.

The values of the Black Univer-
sity must support the liberation
movement of Afro-Americans, op-
pressed people around the world,
and all that prevents man from
leading the good life. We must find
a synthesis of efficient reason and
purposive compassion. The value
placed on scientific methods must
be joined by an equally important
value placed on empathy, i.e., sci-

10

entific detachment must be limited
to method and technique, comple-
mented with involvement and com-
mitment. The students and faculty
must be evangelical in their social
roles and give new meaning to be-
ing a missionary for freedom. And
finally, the Black University must
impart to all who are associated
with it the strength to be alone. The
struggle against ignorance, just as
with the struggle of power, is one
within which the forces of good are
often small in number and sparsely
placed. An Afro-American of the
Black University must have inner
strength, positive historical iden-
tity, and a vision of the good, for
only in having these traits will he
be able to stand up in a world dom-
inated by evil and be secure even
in being alone.

Among its many functions, the
university is most concerned with
knowledge, both the accumulated
information and insights of human
history and the vision and process
of new discovery. And it is knowl-
edge about Afro-Americans that is
most lacking, or biased and wrong,
in all these respects. The Black
University is based on the funda-
mental assumption that the
Afro-American community is, in
E. Franklin Frazier’s words, “a lit-
tle social world,” a human universe
heretofore misused or ignored by
higher education. Consider these
autobiographical comments by Dr.
Du Bois:

“When I went South to Fisk, 1

became a member of a closed
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racial group with rites and loyal-
ties, with a history and a corpo-
rate future, with an art and
philosophy.
Into this world I leapt with pro-
vincial enthusiasm. A new loy-
alty and allegiance replaced my
Americanism: henceforth I was
a Negro.”
The Black University must respond
creatively to just these realities
which were true for Du Bois in
1880, and equally true for this
author in the 1960’s.

The knowledge of Afro-Ameri-
cans, just as with Africa, is yet to
be fully reclaimed. With the full
scope of University activities (re-
search, teaching, efc.), revision is
needed to secure for colored peo-
ples of the world their proper place
in human history. This revision of
educational materials is a process
as much political as it is scholarly.
With scholarly work a text of
U.S.A. history can be written, but
only with political influence will it
be made available by getting it
published, placed in a library, or
adopted as recommended reading.
However, in the present it would
be foolish to think of throwing
everything aside. Revision of what
is must be a thorough job of syste-
matic and rigorous scholarship
backed by the concerted political
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efforts of Afro-American students,
faculty, and the entire community.

But more important (and more
difficult), there is a need to find
new styles of scholarship, new
forms of knowledge, new ways of
knowing. These new developments
must be consistent with what is to
be known, and have utility for the
liberation movement. There must
be research on all aspects of the
Black Experience, rescarch neces-
sarily not limited to traditional
scholarly disciplines, but open to
the demands of the subject. For
example, the “Blues” component of
Afro-American culture demands a
historian, musicologist, literary his-
torian, sociologist, etc. The soul of
a people must be reflected in the
results of the research as well as the
life style of the Black University.
We must be in search of the
“funky” sociologist, the “soulful”
political scientist, and the Univer-
sity president who can “get down.”

These are some of the necessary
ingredients of a Black University.
And while we can, at best, look to
the future for its full realization, it
is quite possible now to suggest a
structural outline that reflects these
fundamental assumptions about its
social and intellectual role. The
diagram (on page 12) suggests
three related colleges concerned
with distinct areas, though bound
together in the idea of the Univer-
sity. Each would be organized
around research, teaching, and
practice. For every part of the Uni-
versity community there would be



THE BLACK UNIVERSITY:
An Unfinished Design

1. Centers for International Study
(Asia, Africa, Latin America)

2. International Conference Center

an advisory board of community
representatives from all walks of
life, with the task of providing pol-
icy suggestions and guidelines. This
would insure the community of
ties to the specific parts of the
University.

As one enters the University he
will be faced with a variety of
degree programs and alternative

12

courses of study. It is quite clear
that the standard four-year college
degree meets only a partial need
for the Afro-American community.
But even the student entering the
College of Liberal Arts would have
to work at least a year in one or
more of the other two colleges in
order to meet the requirements for
graduation. The general principle
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might well be that, to meet the
needs of today, the new programs
will have to take less time; but
those set up to meet the needs of
tomorrow will have to take more
time.

As a national institution engaged
in activities found nowhere else,
the component colleges of the
Black University would be of great
service to a wide variety of groups.
Service professionals working with
Afro-Americans face a challenge
supported by sparse research and
little experience. The College of
Afro-American Studies, being a
ceater of innovation and discovery
concerning these problems, will
conduct special courses and train-
ing programs so that students can
supplement their training and ex-
perience with a concentrated pro-
gram. There is a desperate need for
social workers, teachers, lawyers,
doctors, psychiatrists, efc. And the
same kind of function is planned
for the entire University.

There also must be connected
with such a University a set of cen-
ters of International Study. They
will be small centers specializing in
specific areas in order that, to-
gether, they might constitute an in-
ternational program without super-
ficially missing the peculiar charac-
ter of each part of the world. In
addition, no such University could
hope to function without an inter-
national conference center avail-
able to the University community,
and accommodating other activities
consistent with the aims and pur-
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pose of the University community
and liberation movement. Afro-
Americans are moving onto the in-
ternational scene and so must have
at their disposal a center where
such meetings can be held.

As stated at the beginning of this
discussion, there is no panacea
for the Afro-American liberation
movement, just as there can and
will be no monolithic organiza-
tional structure. But there can be
operational unity around such con-
cepts as the Black University. The
first step in moving toward this
cperational unity, moving toward
the Black University, is to begin a
creative and honest dialogue among
Afro-Americans. But more than
that, we need small bands of people
in positions to act, to make steps,
to be daring enough to risk failure
(or worse, irrelevance). It will only
be when these ideas can be referred
to in concrete terms that definitive
statements can be made, and the
concrete reality of the Black Uni-
versity must begin today.

One last thought. The Afro-
American community does not
possess unlimited resources with
which to carry on experiment after
experiment. Each of us who can
contribute to the Black University
must ask himself what he is doing
for it, what he is doing for this kind
of operational unity. I am calling
for all of the brothers and sisters in
“other” colleges and university set-
tings to come on home. And to
those at home, let us get this thing
together!!



Problems, Prospects, and Proposals

The Black University:
A Practical Approach

BY DARWIN T. TURNER
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A distinguished young educator from a leading black college

offers a possible pattern for a Black University which “should

be the kind of institution best designed to provide adequate

opportunity for black teachers and students to develop their

capabilities fully, to serve the black community effectively,

to gain pride in and knowledge of their heritage and them-
selves . . 7

XA OST _REFORM ends.

¢ 9 in_revolution. Perhaps
2 M 5

that will be the inevi-
table result in any ef-

<y 1]

a3 14 1o reform higher
education for Negroes in the
United States. Nevertheless, be-

fore proposing the revolutionary
step of establishing a new institu-
tion—a black university—I wish to
suggest ways of achieving the de-
sired improvement within the pres-
ent structure of higher education.

For fear that the very discussion
of this issue may seem to provide
substance for those hostile critics
who argue that Negroes are pe-
culiar creatures always demanding
or needing special attention, I must
point out that the need for reform
is not limited to the education of
Negroes. Higher education in the
United States needs attention. It
is a mongrel conceived from the
forced wedding of the European
ideal of educating the élite to the
United States ideal of educating the
masses. Students complain about
their loss of identity, their isolation
from professors, their inability to
receive respect as young adults,
and their subjection to antiquated
or absurd academic regulations,
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courses, and materials. Teachers
complain about the disinterest of
students and about the overem-
phasis on athletics, grants, and re-
search. Administrators complain
about the continuous complaining
by students and teachers.

Although Negroes share in these
characteristic and perennial prob-
lems of higher education, Negroes
experience additional problems
both in the “integrated” colleges
and in the “predominantly Negro”
colleges.

The Negro teacher in an inte-
grated institution knows that he
exists as a visible symbol of liberal
attitudes and practices of brother-
hood. If he is one in a million, he
may become the chairman of his
department. (Or who is there be-
sides John Hope Franklin?) If he
is especially astute in his studies of
Negroes, he may aspire to be a
Kenneth B. Clark. Most often,
however, he rises to the lowly post
of assistant or associate professor,
and squirms there; the channels to
prominence are dammed for him
even though his intelligence and
training may surpass those of men
who rise beyond his rank.

If he works in a predominantly

15



Negro college, he, generally, must
live in the South. Professionally,
his growth is restricted by the cul-
tural isolation, the poverty, and the
apathy frequently characteristic of
such institutions. Because he may
become a professor, a dean, or
even a president, he may earn more
money than he would in an inte-
grated institution. Psychologically,
however, he struggles to maintain
self-respect ~ when professional
friends accuse him of martyrdom
or worse. Even though the quality
of instruction in individual classes
may equal that observed in any col-
lege in the country, widely pub-
licized reports by white men have
proclaimed the innate inferiority of
such institutions. Thus, as long as
he remains attached to a predomi-
nantly Negro college, he too is ad-
judged inferior or, at best, an ex-
ception, a small-sized frog in a
muddy cesspool.

It is no wonder that, vacillating
between such harsh alternatives,
Negro educators frequently dream
of a black university in which they
might rise to a level ordained by
their talents and ambition while
commanding the professional re-
spect accorded to teachers at pres-
tige institutions.

Similarly, sensitive Negro stu-
dents feel repressed. In integrated
institutions, prospects are brighter
for them than for Negro teachers.
They may be elected to such ex-
alted positions as homecoming
queen or president of a club or
even a class. The only requirement
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is that they be exceptional in intel-
ligence, athletic ability, charm, or
beauty, or that the school be cam-
paigning to prove its liberality. If
they are average or enroll during
the wrong year, they drop into ob-
scurity, where they remain far more
hidden than are white classmates
of equal talent. Regardless of their
prominence, they experience re-
strictions in social life. Academi-
cally, some suffer from the preju-
dice of instructors who believe Ne-
groes incapable of swimming above
“C” level. Still others, intelligent
students, may suspect that they are
being crippled by condescending
tolerance. Their answers are ac-
cepted too easily; their mistakes
are forgiven too quickly. They fear
that they are being hurried along,
with good grades, by teachers will-
ing to evaluate Negroes on lowered
standards because, after gradua-
tion, the Negroes will disappear
into their own world where their
ignorance will neither injure nor
threaten the white world. Further-
more, whether talented or average,
these students will be taught very
little about the worthy achieve-
ments of other Negroes.

As students in a predominantly
Negro college, they may achieve
more local prominence as individ-
uals, but they have read the studies
which advise them and the world
that their education is inferior. This
knowledge creates double dangers.
First, although they resent the sit-
uation which labels them inferior
by association, they subconsciously
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come to accept the judgment. Con-
sequently, they fail to drive them-
selves as industriously as they
would in integrated institutions;
and, too frequently, they protest
against the teachers who demand
college-level work from them. Sec-
ond, because they lack first-hand
knowledge of integrated colleges,
they assume that each weakness
which they observe must be unique
to predominantly Negro colleges
and must be further evidence of
the inferiority of such institutions.

Like Negro teachers, they want
to be part of an institution which
will afford the opportunity to de-
velop their talents and the prestige
merited by their achievements.

Let us, therefore, dream of the
ideal institution—one which will
give growth to Negro teachers and
students alike. It is, I repeat, one
which can be developed within the
current framework of higher edu-
cation—if it is to be developed
at all.

ENDOWMENT

A university must have money.
Good teachers and good adminis-
trators—whether white or black—
go where salaries will buy all the
necessities and, hopefully, some of
the luxuries. Money is needed for
classroom buildings, dormitories,
staff, equipment, and supplies.

Predominantly Negro colleges
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have lacked money. They have de-
pended wupon state legislators,
churches, generous patrons, alum-
ni, and students. Except in Cali-
fornia, legislators spend money for
education as grudgingly as a tem-
perance worker gives alcoholics
money for liquor. Generally, one
state-supported university is fav-
ored. The rest beg. The least suc-
cessful beggars have been the
predominantly Negro colleges,
which have lacked alumni who,
seated in Southern legislatures,
might trade votes for dollars. More
limited in funds, churches fre-
quently have doled their allotments
with the prayer that sacrifice and
dedication might substitute for
cash. Donors—both individuals
and foundations—have been gen-
erous at times. But, planning a
black university, one cannot afford
to forget that the majority of phil-
anthropic supporters of Negroes’
higher education are white. Negro
alumni have contributed; but. de-
ficient in both number and wealth,
they generally have been unable to
provide more than a few scholar-
ships and some spending change.
Tuition has been an important
source of revenue, but it is a trou-
blesome source. Raise tuition too
high; fewer students attend. In-
crease the number of students; ad-
ditional money is needed for
teachers, equipment, supplies, and
facilities. Furthermore, the quality
of the student too frequently is
lowered when additional quantity
is sought.



An obvious method to use to
secure the necessary money would
be an appeal to the Negro populace
to support a worthy cause. An av-
erage contribution of one dollar
for every Negro in the United
States would furnish working capi-
tal—sixteen or seventeen million
dollars. But will enough Negroes
contribute sufficiently generously
to a single university? I fear,
pessimistically, that this ideal in-
stitution must continue to depend
partially upon contributions from
white patrons—federal or private
—who traditionally weaken in gen-
erosity as a Negro institution gains
in affluence.

Of course, in a black state or a
black nation, it would be possible
to secure sufficient money by a
minimal tax. But I must make clear
that I am not considering a black
state or nation on the continent of
North America. Although I would
be happy to be part of a nation
where a black man might be elected
president in 1968, I do not judge
such a nation to be practicable in
North America, where it would be-
gin 300 years behind the other
countries, where its creation would
require uprooting settled people,
and where its existence might de-
pend upon “conscience-contribu-
tions” from people notoriously
untroubled by conscience when
comfort and cash are at stake.

No. I must discuss the possi-
bilities of an ideal institution for
Negroes within the United States.
To secure sufficient money, such an
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institution must discover a way to
tap the pocketbooks of moneyed
Negroes as no other Negro cause
has succeeded in doing. All meth-
ods must be used—collections in
churches, dances by fraternal or-
ganizations, door to door soliciting,
telephone and mail canvassing,
raffles. And the solicitors must
have substantial arguments to off-
set the prejudice against higher
education, the disinterest in na-
tional causes, and the suspicion of
solicitors.

CURRICULA

In considering second the ques-
tion of what the Negro student
should learn, I am merely giving
high priority to the complaint of
Negro students that they learn too
little about themselves and about
ways to improve their community.
Although I admit the justice of the
charge, I cannot blame anyone ex-
cept Negro faculty members—my-
self include@ Unimaginatively, we,
like thousands of white educators,
have reproduced for our students
the same education which we
received. We have wanted our
students to possess the kind of
knowledge respected by the semi-
integrated society which will sur-
round them after graduation. But
we have failed to realize sufficiently
the need to provide them with ad-
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ditional knowledge required for the
segregated society, the black so-
ciety, the little circle inside of—
and ignored by—the large circle.

We can blame ourselves. Noth-
ing—to my knowledge—prevents
predominantly Negro colleges from
offering any course that is desired.
I am fully aware that some South-
ern legislators or governors have
applied pressure to some Negro
college presidents in an effort to
curb demonstrations. I know also
that some Negro college presidents
have succumbed to such pressure
or, timidly, have restricted student
activity in anticipation of such
pressure. Certainly, having taught
in North Carolina for nine years,
I know how legislators may try to
restrict freedom of speech. Fearful
of Communism, the legislature of
North Carolina banned from ap-
pearance on campuses any ac-
knowledged communist or anyone
who had pleaded the fifth amend-
ment. Educators in North Caro-
lina understood, however, that this
law was not aimed at the pre-
dominantly Negro colleges. The
white legislators scarcely knew nor
cared who spoke to the Negro stu-
dents. The legislators and their
constituents concerned themselves
with the speakers who came to the
campuses of the large state-sup-
ported universities.

I do not know any instance in
which a state official has opposed
an attempt to introduce any racial-
ly-oriented course at a predomi-
nantly Negro college. Of course, I
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have no primary knowledge of
what happens in education in Mis-
sissippi or Alabama, those basfions
of Confederate racism. I do know
teachers in those states, however,
and have no reason to believe that
courses have been denied.

The fact is that Negro educators
—and I must include myself—
have not conceived courses orient-
ed to the Negro. Aside from the
history of the Negro in America,
a course in literature by Negro
American writers, and possibly a
course or two in sociology includ-
ing a discussion of the problems of
minority groups, few educators
have proposed courses studying
the achievements of black men. I
know no course in the history of
art or music of Negroes, no history
of education which includes a
study of predominantly Negro
segregated public schools and col-
leges, no linguistics course which
analyzes the so-called Negro dia-
lect. There should be sociology
courses analyzing the structure of
the Negro community, business
courses describing methods of or-
ganizing co-operative community
businesses, more courses concen-
trated on practices in small busi-
nesses.

These courses are desirable, can
be established, and must be estab-
lished, even at the predominantly
Negro colleges as currently struc-
tured. The irony is that they may
be established first and, conde-
scendingly, at predominantly white
institutions.



This new information, however,
cannot be substituted for other
more traditional knowledge. It
must be additional. I hesitate to
use the term “supplementary” only
because some readers may assume
that [ regard it as less important.
To the contrary, it is significant.
However, if the Negro student is
provided only with knowledge
about Negroes, then his education
will be as restricted as it has been
in the past. His vision, true, will
be black instead of white. But the
revisers of the curriculum will be
guilty of the same color-blindness
and narrow vision for which they
condemn the planners of the pres-
ent curriculum.

RESEARCH

Despite the extravagances com-
mitted in its name, research is the
consort of good teaching. A teach-
er must have information about his
subject. Before significant changes
can be made in curricula for Ne-
gro students, considerable research
will be needed. For, shamefuily,
facts about Negroes are not known
or have been gathered by white
researchers, too frequently in
quickly published studies where a
limited sampling was used to sub-
stantiate a pre-conceived general-
ization about an entire population.

Just as predominantly Negro col-
leges have been compared, un-
favorably, with the ideal of a col-
lege or with the prestige institutions
rather than with predominantly
white colleges of comparable size
and endowment, so Negroes as
individuals and groups have been
evaluated against the ideal rather
than judged in comparison with
white peers of similar economic,
educational, and social back-
ground.

New research is needed; exten-
sive research is needed. There are
Negroes qualified to perform such
research. But ways must be de-
vised to provide researchers with
the time needed and to persuade
foundations to trust Negro re-
searchers to conduct scholarly
studies of Negroes. Without such
research, the new courses cannot
be offered, for it is better to teach
nothing than to teach something
which is known to be merely a
guess.

PUBLISHING
The Black University needs to
publish the research of its scholars.
Today, white publishers respect re-
search into problems of Negroes
primarily when it is conducted by
white men. A Negro scholar—

(Continued on page 64)
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Faculty, Curriculum, Research . . .

BY STEPHEN E. HENDERSON

“. .. That the change will
come is obvious to all bur
the blind and the deaf,
who really have no busi-
ness at all in the crucial
task of educating this new
black generation who well
may be our last hope for
sanity and decency in this

k4
Counldry . . .

S I SEE IT, the Black
University may exist in

A the following forms:
(1) as a new institu-

tion; (2) as an insti-

tution already existing in toto; and
(3) as an institution already exist-
ing in part, both physically and in-
tellectually. Now, it strikes me that
the first choice, for practical men,
is unrealistic and wasteful since the
need is immediate and the found-
ing and supporting of a strong
institution so costly and time-con-
suming that it would unduly diffuse
the already too meager financial
and professional resources of the
black community. Can we turn,
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then, to a Black University which
already exists in toto? The ques-
tion, of course is rhetorical, for if
one such institution existed, there
would be no need for a discussion
of the desirability of such an insti-
tution. This, consequently, leaves
us with the third possibility: an in-
stitution already existing in part,
physically and intellectually.

It appears to me that, although
the Black University does not at
present exist anywhere in toto, it
does exist in part in that residue of
blackness—social, cultural, and
philosophical—which is found in
the so-called predominantly Ne-
gro colleges; or to use another cir-
cumlocution, in the historically
Negro colleges. The problem be-
comes, then, a matter of modify-
ing some one or more of these in-
stitutions. Personally, I have no
doubt that such modification is nec-
essary; indeed, it seems to me in-
evitable. Some, perhaps many, of
these schools will survive with rel-
atively little change; others will
perish, either absorbed into their
various state budgets, or through
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consolidation, or through absorp-
tion into the cloudy American
“mainstream.” Strangely enough,
this last-named fate seems to be
eagerly anticipated by many insti-
tutions which, with few exceptions,
have sizeable white numbers in
their faculties but virtually no white
students in their enrollment. Ries-
man and Jencks have already an-
alyzed this phenomenon, so I am
content to observe that schools are
for the education of students, not
for the employment of teachers.
Once we accept that simple fact,
the pathetic absurdity of calling
our schools “predominantly Ne-
gro” becomes altogether too clear.
It indicates a curious ambivalence
which is characteristic of all of our
relationships with the rest of the
country. We say “predominantly
Negro,” meaning, perhaps, that this
is a temporary situation, that what
we really want is to be “integrat-
ed,” i.e., to be a minority—in our
own schools. Why? Is it that we
doubt our own capacity to give our
children a quality education, or
even to raise our children at all?
That same ambivalence lurks be-
hind the whole thrust of the recent
Civil Rights movement. Another
aspect of this ambivalence is per-
haps the secret wish to retain the
schools as “predominantly Ne-
gro,” i.e, to retain power and con-
trol and decision-making in our
own hands. If that is what we
mean, then why do we apologize
for it? God knows it’s natural
enough, and it’s a salutary develop-
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ment to see, as a practical expres-
sion of Black Consciousness, that
parents and teachers and pupils in
Northern urban high schools are
demanding just that kind of con-
trol.

If such a desire is natural, then
why do the Negro colleges equivo-
cate? 1 submit that they do so out
of confusion or out of fear—confu-
sion as to their role in a society
marked by constant crisis, confu-
sion as to the nature of the changes
taking place in that society; fear of
offending their white supporters
and faculty, and fear of re-evalu-
ating the premises on which the
institutions themselves are predi-
cated.

By nature of the problem to
which I address myself, the schools
which best illustrate this anxiety
are our so-called liberal arts col-
leges. They represent the heart of
the problem since their ultimate
function is to shape the student’s
mind and soul in such a way that
he can perform most efficiently and
happily in his world. Glancing at
random through statements of in-
stitutional purpose of many of the
schools, one discovers quite soon
that the purpose actually, if stated
in fashionable language, is to help
the student discover his identity
through acquainting him with the
history, the culture, and the forms
of belief of Western civilization.
Even this limited aim has never
been carried out on any large scale.
And it hasn’t been done chiefly be-
cause, as educators, we took the
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passive role and assumed that the
experience of blackness is irrele-
vant to Western history and civili-
zation and hence to our students’
(and our own) search for identity.
The single revolutionary concept
that has emerged in recent years is
that the black experience is not
only relevant in such a search, it
is fundamental and crucial. One
might almost call it archetypal, for
from it can be derived not only
America’s quest for selfhood but,
indeed,—since the black experi-
ence is also the type of the colonial
experience and reaction to it—the
whole modern experience of Eu-
rope as well. How absurd it is,
then, to assume, as some critics
do, that a Black University would
exist in a vacuum, when the ques-
tion of identity—the question of
blackness—is more than a matter
of pigmentation, when it is ulti-
mately a moral and philosophical
position.

In other words, one finally wills
to be black. This is what the fuss
is all about—Albert Cleage, Adam
Powell, Walter White, Frank Sil-
vera, willed in varying degrees to
be black. My firm belief is that,
by willing to be black in that phil-
osophical sense, our schools can
make a greater contribution to our
personal well-being and to the
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world at large than by any other
means that I can presently see.

What does this will-to-blackness
entail?

It entails a certain double vision
—not the double vision of Du
Bois,* but a shift in perspective,
in which one looks inward (into
himself and the group) and sees
outward with sharper insight; in
which one looks backward (into
his history and his cultural roots)
and discovers that he is looking for-
ward. It is like looking backward
in time though one is looking for-
ward in space through a telescope.
If through this process one discov-
ered God in the actual act of cre-
ation (and with a new physics we
might), one’s knowledge would be
complete. Vaughan, the poet
said, “There is in God, they say,
a deep and dazzling darkness.”
And it is for the reason of this lib-
erating God within us that we must
confront our blackness. Immedi-
ately we must confront it, because
we have to no inconsiderable ex-
tent Africanized this country. That
time it was unconscious and pas-
sive. This time it must be other-
wise, for unless the values inher-
ent in “Soul” and “Negritude” are
made to prevail in this country,
we may yet find ourselves at Arm-
ageddon, across the seas, in our
skies, and in our own city streets.

Assuming then my estimate of
the importance of the Black Uni-
versity to be valid, I shall briefly
discuss what seems to me the feas-
ibility of such an institution.

* Souls of Black Folk
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First, if black college presidents
willed to be black the problem
would be very much simpler
(though by no means simple), for
to some extent philosophical black-
ness, or Soul, exists in all of our
institutions—if not in individual
courses, then in faculty or students.
Our immediate problem, thus, is
to bring this blackness, as it were,
to a saturation point. This means
conscious reorganization and con-
centration of human and other re-
sources, preferably, as I see it, in
several regional centers which al-
ready exist: in the Baltimore-D. C.
area; in the Norfolk area; in the
Durham-Greensboro area; in the
Nashville area, in the Atlanta area;
in the Tallahassee area;in the New
Orleans area, and in the Houston
area. Depending on the degree of
cooperation, they would become
centers of Black Consciousness or
units of a single de facto supra-
institutional Black University.

The simplest thing to do, of
course, would be for college
presidents to recognize the schizo-
phrenia implicit in being “predomi-
nantly Negro” and simply declare
themselves to be black people,
working especially for the good of
black people, though excluding no
one because of color or ethnic
origin, their mission being to capi-
talize on the unique importance of
the black experience to this coun-
try and to the world. If we were
honest with ourselves, and if na-
tional spokesmen for cultural plu-
ralism were serious, then presi-
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dents would have no fear of losing
financial and moral support. In-
deed, the Federal Government and
private industry in such a case
should have no qualms at all about
paying some interest on that great
invisible national debt, the wvast
backlog of salary which they owe
us for almost 400 years of econom-
ic exploitation,

But this is too much to hope for,
and too naive, since recent pro-
nouncements by some of our presi-
dents indicate their determination
to die the white death, while oth-
ers indicate an unfortunate confu-
sion of a personal revulsion for ex-
tremes of pigmentation with the
legitimate concern which black stu-
dents have with the ultimate pur-
pose of liberal education—freedom
through self-knowledge. The re-
course, then, must lie in the will-
to-blackness of the faculty and the
students. When this will becomes
strong enough, when it becomes
informed, in all senses of the word,
with SOUL, when it reaches the
saturation point (or better still,
when it reaches critical mass), it
will demand institutional restruc-
turing—in faculty, in general re-
sources, and in acknowledged aims,
Some of these changes may take
place comparatively rapidly and
thoroughly in a few strategic insti-
tutions; in others they may not oc-
cur at all. In some, to pursue a
figure, the energy will be harnessed
for the good of all; in others, the
result may well be destructive so-
cial explosion. That the resist-
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ance is formidable is obvious to
anyone who reads the newspapers.
That the change will come is equal-
ly obvious to all but the blind and
the deaf, who really have no busi-
ness at all in the crucial task of edu-
cating this new black generation
who well may be our last hope for
sanity and decency in this country.

Some of the changes I speak of
may occur through the following
structures: 1. Regional organiza-
tion; 2. Shared resources; 3. Syste-
matic and continual faculty and
student exchange, and 4. Black
humanists and “Specialists in
Blackness.

By regional organization, I mean
several things. The first is the es-
tablishment of honest and creative
relationships  with non-academic
black intellectual communities. I
mean the establishment of new and
respectable relationships with the
black non-intellectual communi-
ties. I mean the establishment of
genuine lines of communication be-
tween academic institutions in the
same region, that is, exchange be-
low the administrative level. This
type of organization is admittedly
difficult, but models do exist. The
Atlanta University center is mov-
ing in this direction.

From this type of regional re-
organization could come more con-
crete objectives, shared resources,
both general and human. Let us
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take an example of each. First, the
general. By this I mean non-human
resources such as library holdings,
art collections, and the like. I sub-
mit that the average black student
has no real notion of the richness
of the Fisk Negroana collection, or
the Howard library, or the Atlanta
University Negro collections of
books, manuscripts, and paintings.
Fewer students still know anything
of the Schomberg Collection, and
honesty compels me to say that al-
together too few professors know
very much about these collections.
Whose fault is it? Our own. But
fortunately, structures already ex-
ist which could make it possible for
even the smallest, the poorest,
Negro college to will itself to a sav-
ing state of blackness, as I have
suggested its contours above.

If a panel of artists and critics
comparable to the one which set
up the recent exhibit of Afro-
American painting at City College
(New York) could cull the best
and the most representative exam-
ples of African and Afro-American
art which our colleges possess, it
should be a relatively simple mat-
ter to make slides and reproduc-
tions available at a nominal fee
even to these colleges. Both, it
seems to me, lie within the possibil-
ity of a Title III grant. Manuscript
material and other comparatively
rare items could be made available
on microfilm, with provisions made
for print-outs. This is just an obvi-
ous example. A more thorough
going proposition would be the es-
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tablishment of an information re-
trieval system connected with the
regional resources of our best
schools, and even with the special
resources of the nation’s largest
graduate schools. (I see the irony
in this latter statement, but what do
you do at a Black University, if
someone else has your ancestral
artifacts—raid the British Muse-
um?) Ultimately, the purpose of
such a system would be to stimu-
late students and faculty alike to
visit the institutions where the orig-
inals exist.

This brings us to the next point,
human resources. These resources
are, naturally, faculty and students.
The problem, of course, is to get
them together on a meaningful
basis across institutional lines.
Now, some few students and fac-
ulty might be stimulated enough,
or may have the financial resources,
to visit schools with special library
or art holdings, but this is not
enough. What is needed, it seems
to me, is some plan whereby a con-
tinual interchange of ideas and
opinions may be insured on a per-
sonal, face-to-face basis. This can
be done by a system of student ex-
change between centers of Black-
ness and Negro colleges. Oddly
enough, a good deal of this was
done a few years ago, only the ex-
change was, in effect, between cen-
ters of Whiteness and Negro col-
leges. (I remember a boy from the
Mid-west who left after a few days
on my campus, suffering, I was

told, from “culture shock.”) Ob-
viously, such a system can work
only if the administration of the
Negro school is sympathetic, or
apathetic. It remains for students
and faculty to will the change, to
create the structure. At any rate,
the visits could last anywhere from
a week-end to a semester, depend-
ing on the academic standards of
the institution and other such sticky
business.

A visitation period of a semester
would presuppose that the student
would find something worth his
time in one of the regional Black
Centers. What he should find is a
group of gifted Black humanists
who have assembled, or have
been assembled, at a center for
the express purposes of the Black
University as stated above. Pre-
sumably, at first, there wouldn’t be
enough of these people to staff all
of the schools which may require
them. Presumably, some of the
schools may not be able to afford
to pay them. (And one couldn’t ex-
pect them to starve; black starva-
tion is still starvation, no matter
how soulful.) Still it would be pos-
sible (especially for the politically
aggressive and the academically
and artistically talented) for a
sizeable number of students, no
matter how poor, to be brought
into dialogue with this group of
dedicated and gifted teachers. The
student might even spend time in
two or more such situations, ob-
taining the kind of experience

(Continued on page 80)
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Social Change in the Sixties

THE BLACK UNIVERSITY

and ITS COMMUNITY

BY J. HERMAN BLAKE

e XN ORDER to become
Sa (’2 a viable institution and

I[ to make a meaningful
é} écontribution to the
MR pjack community, the
Black University must be cognizant
of the varied and complex develop-
ments among black people. These
developments should become an
explicit part of course offerings in
an effort to develop a philosophy
and ideology which will permit us

to analyze and evaluate social
change in the black community
from a perspective of blackness.
The decade of the 1960’s will
certainly go down in history as one
in which major contradictory
trends developed in black commu-
nities across the nation. This is the
decade that has seen black people
achieve higher political offices than
ever before. Two of the nation’s
major cities have elected black men

Contradictions: While poverty breeds alienation and a fresh anger . . .
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as mayors, another black man was
elected as Senator from a New
England state, a black man sits on
the cabinet of the President, and
another black man sits on the Su-
preme Court. All of these are dra-
matic and significant “firsts” for
black people in the Sixties and they
portend further changes.

With these developments have
come other phenomena which in-
dicate the perplexing and troubled
situation within black communities,
for this is also the first decade to
see major urban insurrection for
four consecutive summers, with
the most recent outbursts far more
severe than any previous ones. This
is the decade that has seen more
and more black militants take up
the philosophy of self-defense when
attacked, viewing violent action as
an effective approach to black dig-

nity and manhood. This is the dec-
ade that has seen more and more
black youth refusing to serve in the
Armed Forces of the United States
on the grounds that the nation is
engaged in a program of genocide
against black people in other lands,
and within its own confines the na-
tion is also practicing genocide
against blacks. These contradictory
trends amongst black people in
America—on the one hand some
black men getting more rewards for
participating in the system, and on
the other hand black men refusing
to participate regardless of the re-
wards—must be taken into con-
sideration by a Black University,
for the contradiction requires some
resolution.

In this paper we shall review sev-
eral recent and major demographic

... aminority within the minority moves deeper into the middle class.

28

March 1968 NEGRO DIGEST



trends in the black community to
shed some light upon some of the
underlying variables in this per-
plexing situation. There are a va-
riety of ways in which these changes
can be analyzed, but we choose to
focus upon two general ap-
proaches: (1) where we were at
the beginning of the decade, or an
earlier point, as compared to where
we are now; and (2) the relative
changes in the black and white
communities, and where these
changes leave us in relation to those
who so utterly fail to understand
our condition. The varieties of
variables that one might select, the
different statistical measures that
might be applied, and the different
base populations, or starting points,
make it easy to prove any point one
wishes to prove about the black
community. We hope to avoid this
problem in some instances (nota-
bly income) by presenting several
measures to show the trends in the
black community.

One of the most significant
Twentieth-century trends among
black people has been the redistri-
bution cf the population, from the
country to the city, and out of the
South to the North and West. This
trend has continued into the Sixties.
Between 1960 and 1966 the pro-
portion of black people in the South
declined from 60 to 55 percent. We
should not ignore the fact, how-
ever, that despite a vast migratory
trend, the majority of the black
people still live in the South, and
blacks make up one-fifth of the
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total population in the southern
states.

In addition to the movement out
of the South, black people have
been moving into cities, and the
large ones at that, in both North
and South. The recent appointment
of a black “mayor” in Washington,
D. C., and the election of black
men to mayoralties in Gary and
Cleveland is a direct manifestation
of the presence of large black popu-
lations in these cities. Over half
(56 percent) of all black people
now live in the central cities of
metropolitan areas, and the popu-
lation increase has been fastest in
the largest cities. In metropolitan
areas with one million or more per-
sons, black people comprise one-
fourth of the central city popula-
tion, and the experts estimate that
in 1965 black people were at least
25 percent or more of the popula-
tion of 11 of the 30 largest cities in
the country. These cities and the
proportions of their population
which are black are as follows:

Washington 66
Newark 47
Atlanta 44
New Orleans 41
Memphis 40
Baltimore 38
St. Louis 36
Cleveland 34
Detroit 34
Philadelphia 31
Chicago 28

The evidence indicates that more
black people than ever before are
both interested in education and are
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taking advantage of every oppor-
tunity to increase their knowledge.
The statistics on the proportions of
blacks completing high school and
college show some interesting and
significant trends. In 1960, 36 per-
cent of all black males and 41 per-
cent of all black females between
the ages of 25-29 had completed
high school. However, by 1966, 53
percent of all black males and 49
percent of all black females in the
same age category had completed
high school. Not only was there a
dramatic increase in the proportion
of young adults with high school
diplomas, the number of young
males completing high school now
exceeds the number of young fe-
males. Although the proportions
are much lower, the same trend
holds for those completing college.
In 1960, 4 percent of all black
males between the ages of 25 and
34, and 5 percent of all black fe-
males had completed four or more
years of college. By 1965 these
proportions had increased to 7 per-
cent for males and 6 percent for
females. If the dramatic increase in
high school completions is any in-
dicator, we can expect substantial
improvements in the number of
black youth with college degrees in
the next few years.

It is not at all insignificant in
considering a Black University to
recognize that the educational ex-
perience of black youth still takes
place in predominantly black
schools where the culture of black
people is maintained in the inter-
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action of the youth if not in the
educational curriculum. Sixty-six
percent of all black youths in the
twelfth grade in 1965 were in
schools which were predominantly
black. so these youth would proba-
bly be more comfortable and at
ease in black institutions of higher
education.

Despite the movement into cities
where occupational opportunity is
said to be higher, despite higher
levels of education, the employment
situation of black people has
changed little from the “last hired.
first fired” status. Since the carly
Fiftics the unemployment rate for
black people has been about twice
as high as that for whites, and it
has remained this way until the
present day, although unemploy-
ment rates have fluctuated consid-
erably. In 1961, the unemployment
rate for black people went up to
12.4 percent, the highest since
1958 (12.6), but it has dropped
steadily in subsequent years. It
went down to 8.1 percent in 1966,
and the decline continued to 7.3
percent for the first nine months
of 1967. Black people are over-
represented in every category of un-
employment. During the first nine
months of 1967, blacks comprised
11 percent of the civilian labor
force, but were 21 percent of all
unemployed workers and 23 per-
cent of those persons unemployed
for at lcast three and a half conscc-
utive months. Teen-agers still suffer
the most of those without jobs for
in the first part of 1967 the unem-
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ployment rate for black youth be-
tween 16 and 19 was 26 percent,
more than twice the rate for white
youth.

Between 1960 and 1966, there
were substantial increases in the
number of black people holding
white collar positions, and less dra-
matic but still increases for blacks
holding blue collar positions. The
increase in white collar employ-
ment shows the largest gain in cleri-
cal and sales positions. Blacks are
still under-represented in the skilled
white collar positions, as of 1966,
with the situation for black males
and black females showing some
significant differences. In profes-
sional and technical positions black
males represent 42 percent as
many as there would be if there
were full occupational equality,
while females in the same category
represent 58 percent as many as
would be found in a situation of full
equality. On the other hand, in the
clerical positions black males rep-
resent 89 percent as many as
would be found in a situation of
full equality while black females
comprise only 39 percent. These
and other data which we have ana-
lyzed indicate that the black female
has a better chance of obtaining a
job consistent with her education
and training than the black male in
the professional, technical and
managerial categories, while black
males are more likely than females
to be adequately represented in
clerical positions.

The chronic problems black peo-
ple face with education, employ-
ment, and occupational levels are
reflected in the income levels of the
population, although the Sixties
have seen changes in income for
blacks. There are varying interpre-
tations of income changes in the
black community and they produce
different conclusions. Some ana-
lysts talk about the income of fam-
ilies, while others talk about the
income of persons, and then differ-
entiate between males and females.
Furthermore, income changes can
be analyzed in terms of the percent-
age change in median income, the
ratio of black to white median in-
come, or the absolute black-white
differences in income. Let us see
how the black situation in the Six-
ties stands up in terms of all these
measurements.

In 1960, 68 percent of all black
families had incomes under $5,000
per year (36 percent of all white
families were at this level), but by
1966 this had declined to 56 per-
cent of all families (27 percent
for whites). The proportion of
black families with incomes be-
tween $5,000 and $10,000 went up
from 27 to 33 percent (white fam-
ilies declined from 46 to 44 per-
cent), between 1960 and 1966.
Black families with incomes over
$10,000 went up from 6 to 12 per-
cent in the same period of time
(with a corresponding increase
from 18 to 30 percent for white
families). These figures are ad-

(Continued on page 84)
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This provocative photo of a little boy crouched on a clay floor, sweat-

ing in the midday heat, tells much about the agony of sccuring an

education in racist South Africa. It is from House of Bondage
(Random House, $10), by Ernest Cole.
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For Our People — Everywhere

BY VINCENT HARDING

“By far the greatest and most significant thing that is happening in
the World today is a movement on foot for giving the benefits of
civilization to that huge majority of the human race that has paid
for civilization, without sharing in its benefits . . .” (Arnold Toynbee)

“«

.. . most American Negroes, even those of intelligence and cour-

age, do not fully realize that they are being bribed to trade equal
status in the United States for the slavery of the majority of men.
When this is clear, especially to the black youth, the race must be
aroused to thought and action and will see that the price asked for
their cooperation is far higher than need be paid . ..” (W. E. B.

Du Bois)
NE OF THE most in-
sistent themes in the
O literature of black
America is the attempt
to articulate our
awareness of the presence of a cer-
tain dividedness in our deepest
beings, an inner tension which
W. E. B. Du Bois referred to as a
twoness of spirit and soul.

While all Americans (even those
who were here when the others
came half a millennia ago) are peo-
ple of a broken past, nowhere is the
tension so often obvious as within
the Afro-American community. We
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are the largest single segment of the
nation which holds within itself
both East and West, both Africa
and America, both developed and
developing societies. For many of
us the tension has been so unbear-
ably painful that we have collapsed
it on one or the other side. Until
recently, it was more often the
Western, developed side which tri-
umphed. Now, of course, there
moves among us a renewed con-
sciousness of our non-Westernness,
and in the ghettos of the land one
easily senses that many black men
are seeking to build and celebrate
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a new-old nation in the midst of the
world’s most ‘“developed” society.

Any university which grew with
integrity out of the ground of our
black experience in America would
have to reflect and bear the crea-
tive agony of that tension—no mat-
ter how great the temptation to
escape it. The life of such an insti-
tution would, in many ways, testify
to the Westernization of our lives,
but if it is to make a major contri-
bution to its students and their
world, the Western experience can-
not be its most important empha-
sis. More than 2,000 colleges and
universities in this country (and
hundreds more in Europe) already
perform that task. Though “pre-
dominantly Negro” institutions
have long imitated such a direction,
those of us who seek to build faith-
fully out of the materials of the
Afro-American experience are
called to other paths.

One major strength of a black
university would be its interna-
nationalism, but its focus would not
follow the style of the scores of
“International Studies” programs
which have burgeoned in American
institutions since the Korean War.
Instead, the uniqueness of our ap-
proach to the world would be
found in our vision through an un-
ashamedly black-oriented prism. In
the academic program and in a
hundred other less structured ways,
the black university would seek to
explore, celebrate and record the
experiences of the non-Western
world. Because of much that we
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have lived through, our focus
would be upon that segment of the
non-West which has existed under
Western domination for the rela-
tively brief span of 400 years or
less, and which now shakes the
world with its efforts to wrench
free.

Even within that group our spe-
cialty would rightfully be found
among the peoples of Africa, both
those who remained on the conti-
nent and those who were forced
into the New World through the
diaspora of slavery. This, in a pe-
culiar way, is our thing, and we
would have no less reason to build
on it in a university setting than
Brandeis has for building on Jew-
ish Studies, or Minnesota on Im-
migrant Studies, or Oklahoma on
studies of the American Indian.

In an article of this length it is
possible only to suggest some of the
directions such a black-oriented in-
ternationalism might take in a uni-
versity context, but certain lines are
suggestive of the whole. In the
academic program, one of the most
attractive aspects of this focus
would be comparative, intercul-
tural studies of many kinds, espe-
cially in the humanities and the
social sciences. For instance, in
music we would try to develop an
understanding of the continuities
and discontinuities among the mu-
sical styles of Africa and those of
its scattered children in the north-
ern and southern portions of the
black, New World. (The dance and
the drama would present obvious
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analogues for possible study.) We
would also attempt to explore the
implications of the strong similari-
ties which a noted literary author-
ity claims he has found in the
literature recently coming out of
Harlem and out of black Johannes-
burg. What fascinating insights
might courses in “Comparative
Black Literature” produce?

When we realize that there are
sections of Cuba and other parts of
Latin America where African reli-
gious practices are alive and pros-
pering, it is obvious that the study
of comparative religious develop-
ment is also filled with new
possibilities in such a context.
(Especially as those who know
black folk religion in the United
States remind us of the persistent
presence of a belief in religious
magic here.) Or it may be that in
such a setting, careful elaboration
would be done on a significant in-
terdisciplinary as well as intercul-
tural academic monograph, such as
Lanternari’s The Religions of the
Oppressed. For here, in a study of
the messianic movements of the
non-Western world, it is clear that
history, political science, sociology,
psychology and religion encounter
and enrich each other. Few settings
would be more congenial to such
mutual intellectual fertilization
than the kind of institution we
envision.

Indeed such a study as Lanter-
nari’s strongly suggests that the
black-oriented university could pre-
sent a marvelous opportunity for
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the social sciences in America to
break out of their nationalistic
trap. Sociology might include such
matters as urban development
among black people in Nairobi,
Chicago and Rio. Political Science
could well analyse the forms of re-
sistance to colonial domination in
Harlem, Cuba, Mozambique and
Vietnam. So, too, might specialists
in Education try to understand the
ways in which Indians, Africans,
and Afro-Americans have attempt-
ed to rescue their educational
systems from the domination of
structures and ideologies shaped
in England, France and white
America. Seminars in non-Western
cultural nationalisms of the modern
world might be filled with excite-
ment and profit for those who are
trying to discern, develop and sus-
tain an Afro-American style of life.

The academic curriculum would
be, of course, only one of the
places in which the unique interna-
tionalism of the black university
might be expressed. Special insti-
tutes on Afro-American (using
“American” in the hemispheric
sense) culture would abound. Col-
loquies on a subject like Slavery
would engage scholars from all
over the New World, especially
those who - still bear the marks
which were first painfully known
by their ancestors. Conferences on
such topics as “The Role of Women
in Re-Emerging Societies,” would
simply be part of the breathing of
such a school.

Symposia on strategies for social
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change in the former colonial soci-
eties would be sponsored—but not
by the American State Department.
“Think Tanks” filled with the var-
ied but constant experience of
blackness might be established for
the sole purpose of analyzing spe-
cific conflict situations from Detroit
to Angola (and beyond), and sug-
gesting directions of actions and
ideology for those who are strug-
gling to break away from the
hegemony of the West. From such
a university there would go out
teams of specialists in development
whose primary concerns would not
include the opening of wedges for
American influences. Rather their
search would be for ways in which
modernization might be purged of
its synonymous relationship with
Westernization and Americaniza-
tion.

Throughout the Black Univer-
sity and in all of its special projects,
the emphasis would be on the
search for new models, for new
systems, for new ways of life, free
from the suffocating grasp of the
most current forms of imperialism.
Not only would specialists be sent
out in such a search, but other
kinds of “specialists” would be
brought in. Representatives of the
anti-colonial forces, members of
Liberation Fronts, religious and
educational leaders from the re-
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borning nations would be invited
and welcomed in order to give
deeper meaning to the searching.
Indeed, such a university might
well become a sanctuary of sorts
for some of the world’s revolution-
aries. What better way to raise the
hard questions which many revolu-
tions often force honest intellec-
tuals to ask?

Such an institution would self-
consciously be orienting its stu-
dents toward an understanding of
—and an appreciation for—the
myriad ways in which our experi-
ences here as colonials who were
brought fo the “mother country”
parallel those of our brothers who
had to receive the emissaries of
countless white fatherlands. (It
would, of course, also stress the
uniqueness of the Afro-American
colonial experience.) As a part of
developing this sense of common
experience—and common roots—
summer study and Junior Years
abroad in Europe would likely be-
come the exception, and black stu-
dents would move toward Latin
America, Africa, India and Asia
for their experience of intercultural
exchange and overseas study. (This
direction would, of course, have
significant implications for the lan-
guages taught in the institution.
German, for instance, might have
difficulties.) Both student and fac-
ulty exchanges with the non-West-
ern world would become a regular
part of the Black University’s life.
The journal of such a center might
well seek to ally itself with the New

March 1968 NEGRO DIGEST



World publication of the Carib-
bean, with Presence Africaine, and
with other lesser known publica-
tions of the non-Western intellec-
tuals.

The university would be service-
oriented in the largest sense of that
term. It would set up skills banks
for developing nations and it would
urge those students who do not re-
turn to the black American com-
munities to offer their skills in
Africa, Latin America and wher-
ever else they are needed and
desired. Conceivably, a black-
oriented Overseas Service Corps
might develop, and this would not
only provide excellent nation-
building opportunities, but it could
become an alternative to action
with the United States military
forces. For it is likely that the in-
ternational orientation of a Black
University will create many dis-
senters to the foreign policy which
our armed forces now enforce.

Should it refuse to enter the lists
of American foreign policy sup-
porters, should it become a signifi-
cant source of dissent and the
center of a search for new ways of
international life, it is not easy to
know how the Black University
would be funded. Indeed, if it saw
reason to move beyond experi-
ments in nation-building to the
search for a new world society in
which nations played a far less sig-
nificant role, its enemies might
come from the nationalistic left as
well as the right. Certain monies
would not be available. Others
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(like some connected with black
Chicago slums or African diamond
mining) might not be accepted. A
Free Black University might be
forced into existence.

For the present that is the prob-
lem of other writers and other mo-
ments. At this moment it may
suffice to say that the Black Uni-
versity must seek to be faithful to
the best dreams of our greatest
twentieth century black dreamers,
from Du Bois to (Frantz) Fanon.
It should at least attempt to place
the rise of the West in proper his-
torical perspective, refusing either
to do homage to—or to be terrified
by—what may well prove to be no
more than a hyper-active aberra-
tion in the context of mankind's
long, essentially non-Western pil-
grimage. Such a service to truth
would be no mean accomplishment
in itself.

Nevertheless, to speak of Fanon
is to suggest even more. For it may
be that, in its international aspects.
such an institution might well take
as its fiercely driving theme the call
of his last chapter in The Wretched
of the Earth. There his words were
a call out of the darkness of hope-
less, cynical reaction on the one
hand, and out of ersatz brightness
of imitative European styles on the
other. It was a call to the light-
filled (sometimes blinding), gruel-
ling search for new shapes and
forms, for patterns which deal
wisely with the longer lines of his-
tory and the decpest needs of men.
Ultimately, of course, he urged,
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For Europe, for ourselves at least. Nevertheless, it may well

and for humanity, comrades, be far better that a university
we must turn over a new leaf, should search and reach and
we must work out new con- possibly fail at the practice of such
cepts, and try to set afoot a hope than that it sell out to the
new man. highest bidder and live on in the

style to which America has accus-
As such his call is heir to all the tomed us. If it is better to try to do
pitfalls of messianism, at most, and  our thing, then let us press on—
to the disillusions of aborted hope towards the Black University.

=N

e

Vincent Harding, author of “Some International Implications of the
Black University,” is professor of History at Spelman College in
Atlanta, Ga. Dr. Harding also is coordinator of the forthcoming con-
ference on “Black Consciousness and Higher Education.” His articles
and poems have appeared previously in NEGRO DIGEST.
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Humor in Hue

T

“This looks like a good place”

By Morrie
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A Case Study

A young sociologist, dismissed from the nation’s leading predomi-
nantly-Negro university for his militant pro-black activities, pro-
vides a first-person account of the events which led to his dismissal

BY NATHAN HARE

‘OWARD UNIVERSI-
TY spreads like a
H complex of cancerous
sores on a breast-like
hill in the heart of one
of the worst sections—by most
criteria—-of the District of Colum-
bia. The university, which is
drably cached in subdued majesty
midway the census tracts heaviest
in “social disorganization,” was
founded in hypocritical contradic-
tion by an ambivalent general,
Oliver Otis Howard, apparently a
“God-fearing” religious fanatic
who forewent his ambition to be-
come a minister, later a lawyer, to
gain power through military might
and position.?
My office during my first three
years as a professor at Howard was
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in a third floor corner of what once

was General Howard’s mansion on
the campus. From there I could see
the Washington Monument and the
Capitol Building just beyond the
squalor of Washington’s ghetto. On
the way to the office each day I
passed through the confusion and
anguish of students waiting in the
building to gain admission to the
“counseling center” where their
educational fates would be dictated
to them by hostile clerks hoping,
somehow, to piece together the
debris from overly zealous admin-
istrative decrees.

Today, viewing Howard from a
distance of more than a mile, yet
from the vantage point of an inti-
mate exposure to its inner work-
ings, I am able to watch it writhe
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and quiver, caught in the conflict
between the new surge for black
equality and the death-bed contor-
tions of white supremacy and op-
pression. It is a condition I have
known first hand for more than six
years and have studied thoroughly
with the combined tools of the so-
ciologist and the journalist.

I learned that Howard Universi-
ty, which acquired its first set of
buildings illegally and became a
“monument” to General O. How-
ard and his scheme, has never
broken entirely free from the grips
of a military-religious-political cor-
ruption.?

With this influence [criticized
also by the great Frederick
Douglass, a “colored” member
of the board of trustees, who
described the “ring” as “hungry
sharks, with professions of piety
upon their lips”}? there devel-
oped [in the words of John Mer-
cer Langston who eventually re-
signed in protest from his posi-
tion as Dean of the Law School
—the entire Law School faculty
with him—before going on to
become the first Negro ever
elected to public office in the
United States] appeared and
grew the feeling that the Negro,
whether as trusteee or member
of the faculty, is of small ac-
count, indeed rather a pest only
as he serves to give color to the
enterprise . and with this
feeling has constantly grown the
idea that the Colored youth at-
tending the University are in-
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capable of intellectual
achievement.?

Still, by 1940 the University,
which opened in 1867 with an all-
white faculty and student body,
had a student body one-half of one
per cent white and a faculty less
than nine per cent white. Today
the graduate and professional
schools, notable in the medical pro-
fessions where white rejects from
white schools frequently have high
enough scores to outdistance poor-
ly trained black applicants, are fast
developing a white majority; and
this is also the trend for the liberal
arts faculty (wherc the average sal-
ary is higher for white professors
than for black professors at the
same rank).

Just prior to the emergence of
this trend, as Howard became “the
Capstone of Negro education,” it
also became an epitome of political
docility and academic nothingness,
groveling at the feet of outside
(mainly Government) expecta-
tions, real or imagined, and fawn-
ing upon white Congressional ap-
propriators. However, in an era of
greater access to white colleges and
“rising Negro expectations,” this
footshuffling was proving inade-
quate, as the Centennial year ap-
proached, in the competition for
top students and professors. Faced
with this predicament, administra-
tors merely intensified their Stepin’
Fetchit tactics.

Then, in September 1966, Presi-
dent James Nabrit announced
in the Washington Post a plan to

high
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make Howard “sixty per cent
white” by 1970, a plan opposed
by virtually every student on
campus. To accomplish this goal
the University had devised an in-
genious program for excluding or/
and removing black students while
attracting white ones. Some profes-
sors were warned by the dean’s
office, through departmental chair-
men instructed to “counsel” them,
that their grade distributions should
approximate a normal distribution
(regardless of the caliber of a given
class!) and specifically should in-
clude a minimum of failing marks.

At the same time, it was decided
to “raise standards” by raising by
200 points the required score on
entrance tests stancardized on chil-
dren of urban middle-class white
exposure. Many ‘“‘culturally de-
prived” black students would not,
of course, be expected to manage
such a score. White students who
flunked would not need to humili-
ate themselves enrolling in a pre-
college sequence at Howard; hence,
a proposed special division for stu-
dents who fail the test would in-
variably be black. These ‘“subnor-
mals” would have to spend a year
preparing to enter the new white
Howard. Having failed the test as
individuals, their self-esteem would
further be decimated, for they
would be set apart as failures and
subjected to an ego-mortifying
curriculum.

First, they were to receive a
speech course (already incorpo-
rated at Howard) frankly calcu-
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lated to force black students to
“lose their in-group dialects,” de-
spite the fact that President Nabrit
himself has been successful in Su-
preme Court presentations in a
classical “Negro dialect.” Such stu-
dents also were to be given a course
in reading skills and, simultane-
ously, one in masterpieces of world
literature. It goes without saying
that “masterpiece” authors would
be invariably, if not exclusively,
caucasian. Still another course was
history of Western civilization (not
world civilization, as in the case of
the masterpieces). This curriculum
would say to black students, who
already were failures as individu-
als, that they had no ennobling
ancestral roots: their kind had pro-
duced no civilization worthy of
attention, no literary achievements,
and indeed are guilty now of the
wrong mode of speech. It is true,
even now at Howard, within the
normal curriculum, that a liberal
arts student cannot take a course
in Negro history unless he is a
history major.

Anyway, I wrote a letter mock-
ing the idea of the whitewash pro-
gram and the letter appeared in
The Hilltop, the campus newspaper
—the first issue in September of
the centennial year. Immediately, I
came under pressure, losing first a
promotion to chairman of the Divi-
sion of Social Sciences and other
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privileges which publicly had been
promised me; and this was an early
object lesson of relentless pressure,
including subjection to a network
of student and faculty spies.

One day toward the end of Sep-
tember, while discussing the effects
of urbanization on social norms, I
criticized the obsolescence of some
professed codes of sexual conduct;
then, as if to salvage the class from
its shock, gave assurances of my
abiding adherence to them. I told
of my efforts the previous year to
launch an association of virgins on
the campus, and that one member
grew sick and dropped out and the
other flunked out. I also explained
that the reason Howard’s wall
clocks always differed as to time of
day was because every time a virgin
at Howard passes a clock the clock
stands still. Within 30 minutes after
that class was over, the chairman of
my department was calling me in
excitedly to say that the dean had
said that a student had said that I
had said that I was the only virgin
on Howard’s campus.

The superiors then proposed to
“observe” my classes, and, when 1
refused this unique attention,
threatened to fire me, but backed
down when I remarked, during the
hearing, that I had once been the
best cotton-picker in Creek Coun-
ty, Oklahoma and that, should it
ever come to that, I could always
burn my doctorate and go back to
picking cotton. After the hearing,
they sent a letter reappointing me,
mainly because (as they later said
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in court) they feared student dis-
ruptions should they fire me during
the school year, but they nonethe-
less persisted in threats and harass-
ment, warning that if I did not fall
in line there was “going to be a
war.”

Late one evening, after a heated
confrontation with a superior, [
ducked into a middle-class bar near
the campus where I encountered a
number of older professors. Their
plights surprised and horrified me.
I decided from then on that, if there
was “going to be a war,” then I was
a soldier and should act like one.

Meanwhile, students had been
staging protests for grievances
which typify universities every-
where—against curfew regulations
and other aspects of the right not
to be treated as children. The Law
School students were prominent
here, led chiefly by Jay Greene,
later expelled and now on scholar-
ship in the Yale Law School, and
Art Goldberg, a Jewish student
from Berkeley now in Rutgers Law
School. Their activities consisted
mainly of rallies where Jay Greene
and other students would “rap™ to
a crowd of several hundred, then
read resolutions drawn up in legal
language; and the crowd, after be-
ing told that the resolutions were to
be delivered to President Nabrit,
would joyfully clap their hands and
disperse. Nabrit practically never
acted on the resolutions, except for
a few faint promises, even when he
was on campus, but the procedure
was always repeated anyway.
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Simultaneously there arose a hy-
brid political party-protest group
called the Student Rights Oragniza-
tion, inspired in part by Art and
Jay. I accepted the invitation to be
its faculty advisor. SRO’s member-
ship covered the political water-
front. Their leaders, mainly the edi-
tors and feature writers on the Hill-
top staff—which later was to prove
invaluable — regarded themselves
as black militants, in the responsi-
ble sense of the category, and had
as their heroes the national leaders
of SNCC though their own style
approximated more the style of
national CORE.

When UN Ambassador to the
UN, Arthur Goldberg ex-boss of
Nabrit, came to Howard, SRO
staged a walkout in which T was
able to persuade five other profes-
sors—all white, of course—to take
an active part. Shortly after that,
some SRO members, dissatisfied
with the moderation of its leaders,
came to me (late February by
now) with a plan to form a “Black
Power Committee.” They were all
freshmen largely unknown on cam-
pus, except in their dormitories and
among their classmates, and ac-
cordingly asked my aid in com-
posing and reading at a press
conference a sort of “black univer-
sity manifesto.” We called for the
complete revamping of Negro col-
leges as they now exist, spoke
against the emerging desire to make
Negro colleges predominantly
white, and generally setting forth a
program for transforming Negro
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colleges into black universities
with relevance to the black com-
munity and its struggle against
white racism and imperialism, cul-
tural or otherwise. This kicked off
an onslaught of student demonstra-
tions (with, now and again, some
faculty participation) and the first
real confrontation between Howard
students and an oppressive admin-
istration.

A rumor grew prevalent on cam-
pus that T was going to be “eased
out” in the summer and, by mid-
April, it had slipped into television
and radio broadcasts. One night,
on the way to my population class,
I encountered a number of students
who inquired anxiously whether
the rumor was true. I assured them
that no such word had come down
to me and that the deadline for
non-renewal of two-year contracts,
December 15, already had passed.
Inside the classroom, I sensed the
downcast spirit of the students,
brought up the rumor and sug-
gested that, if there was a Howard
in September, I would very well be
there. All at once they burst into
applause; but I knew even then
that, probably, I was passing
through my last days at Howard,
and perhaps, as a college professor
anywhere.

Student uprisings rocked on-—
including a confrontation with a
police riot squad behind a girl's
dormitory; the sponsorship of a
“Black is Best” lecture by heavy-
weight champ Muhammad Ali
after the administration closed
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down the auditorium; L.eRoi Jones
in a reading, to frequent applause,
of some of his cathartic poetry on
the steps of the School of Religion;
the breaking up of a hearing in
which natural-look Homecoming
Queen Robin Gregory was being
tried ostensibly because she had
helped me and student Huey La-
Brie read the Black Power Com-
mittee’s manifesto; and the inter-
ruption of Selective Service boss
General Hershey’s speech. Eventu-
ally, students hanged Hershey, Na-
brit and Dean Frank Snowden in
effigy, and followed this with a suc-
cessful boycott of classes, curiously
planned for one day only and re-
portedly representing efforts on the
part of moderate student leaders to
grab the protest ball from the Black
Power Committee.

By now we were nearing final
exams and it was decided to wrap
up protest until the following fall,
although a series of six mysterious
fires (which may or may not have
been connected with student activ-
ities) broke out on campus during
the last week or so of school, one
of them causing “a general empty-
ing of the Administration build-
ing.”®

School closed, and in the dead of
early summer about 20 students
and six professors received regis-
tered letters of dismissal. The man-
ner of selecting the victims was
indicative of the general confusion,
hysteria and inefficiency of the
adminstrators, who held several

private meetings with student spies
and faculty informants. There were
no hearings for dismissed faculty
members or students, amounting
to a direct denial of due process
and the chance to confront accus-
ers, violating the First and Fifth
Amendments of the Constitution of
the United States.®

True, some middle-level admin-
istrators, including Clyde Ferguson,
dean of the Law School, and Frank
Snowden, dean of the College of
Liberal Arts, went on record as
opposing the dismissals. Dean
Snowden, who reluctantly signed
the letters dismissing the professors
and who, up to that time, had risen
from one of the favorite Howard
professors of the late Forties to the
most hated administrator, wrote
two letters, both prior to the close
of school, opposing the dismissals.
One of Dean Snowden’s letters to
Acting President Wormley pleaded
in part:

. serious anxiety will arise
among other faculty members as
to the good faith of the univer-
sity . . . I believe that the whole
matter should be reconsidered
before any announcements are
made . . . because there seems to
me to be a strong possibility that
the contemplated action may re-
sult not only in serious harm to
the University’s position in the
academic community but also in
creating obstacles for our recruit-
ment of faculty in the future.”
More obnoxious by anybody’s

(Continued on page 70)
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In the days of my visitation,

Black hands tended me and cared for me . ..
Black minds, hearts and souls loved me . .
And I love them because of this.

In the early days of my visitation,

Black hands tended me and cared for me;

I can’t forget these things.

For black hearts, minds and souls love me—

And even today the overtones from the fire
of that love are still burning

In the early days of my visitation

White rules and laws segregated me . . .
They helped to make me what I am today
And what I am. I am.

Yes, what I am. I am because of this
And because of this

My image of paradise is chromatic black.

Those who segregate did not segregate in vain
For I am,
And I am what I am.

—SuN Ra
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Crea tion

In a hot dark room—
celestial tomb
all hushed
and still as Death
waiting life, waiting warmth

Love waits—alive with oozing sweat.
Crystal droplets on earth brown thighs
now melt in desire’s heat
now flow in merging rivulets
all coursing toward life’s source
streaming from a Black Creator
smoothing his way to leap from nothingness
with hot lava’s potent force

Black searing flesh penetrates a soft-soiled crevice
inundating all in seismic surge cease rhythms.
Scorched obsidion lovers
tossed high by friction’s force

Shriek away the hush
Quake the silent tomb
AND LIFE FORCE COMES
Heaving, Panting. Groaning
it sighs Contentment

Into a hot dark room
terrestrial womb
all hushed

all still as life.

—TENA L. LOCKETT
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A Call To Concerned Black Educators

Last Summer, David W. Kent, Director of Admissions at Lincoln
University (Pennsylvania) drafted a proposal for a conference on the
black American’s access to higher education.

In October, a black coterie of college admissions personnel caucused
at the national convention of a professional association to consider their
feelings of frustration and indignation—feelings which were aroused by
the fact that the black representation to this convention of 1800 was
typically sparse and, further, that the convention did not address itself
to THEIR primary concern—black youth.

Sharing an ethnic, social and professional mutuality, 12 educators
discussed common concerns, exchanged philosophical views, defined
their role as black professionals in higher education and concluded
that, first, the issue proposed by Mr. Kent should be dealt with on a
national level; second, any resolve to expand the opportunities for black
children in higher education is meaningless without a consolidated at-
tack on the fundamental educational problems of black children AT
EVERY STEP OF THE EDUCATIONAL LADDER; and, third, the
need for dialogue among—and action initiated by—black educators is
overwhelming.

A national conference with seminar-workshops was conceived of as
the most appropriate means by which to arouse the black professional
to demonstrate his concern and simultaneously to put to use our vast
resources of expertise. Black educators are uniquely equipped to state
what must be done in order to raise the educational achievement of
black children. We must sit down “family style,” realign our priorities,
and mobilize to remedy the educational ills afflicting our children.

The wheels were set in motion last October. In Illinois, the Associ-
ation of Afro-American Educators was chartered. A steering commit-
tee was formed to lay the groundwork for a national conference to
be held early this summer.

Chicago will be the place; June 6-9 the dates. We need your help.
If you wish to become involved in this effort, let us hear from you
TODAY. Contact Mrs. Myrna C. Adams, coordinator, National Con-
ference Steering Committee, Association of Afro-American Educators,
72 E. 75th Street, Chicago, IIL., 60619.

Other members of the Steering Committee for the National Confer-
ence of Afro-American Educators include: Clara B. Anthony; Dr.
Nancy L. Arnez; Lerone Bennett Jr.; Timuel D. Black; Shelly Fletcher;
Hoyt W. Fuller; Mildred Gladney; Dr. Charles V., Hamilton; Everett
Hoagland; Arnold P. Jones; David W. Kent; Hugh W. Lane; Harold
Pates; Marvinia Randolph; Dr. Donald H. Smith; Anderson Thompson;
Donald Vanliew; Sylvester Williams; Radford Wilson: and Dr. Nathan
Wright Jr. —MYyYRrNA C. ApaMs
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The First Gwendolyn Brooks Fiction Award

Last February, poet-publisher
Dudley Randall journeyed from De-
troit to present a $200 prize to the
winner of a novella competition
sponsored by poet Gwendolyn
Brooks in her Chicago writers’ work-
shop. Mr. Randall had read the
submitted novellas without knowing
the authors, and it was a coincidence
that the winner was Mike Cook, who
also was winner of another fiction
contest sponsored by Miss Brooks
in late summer 1967. (See the No-
vember 1967 NEGRO DIGEST.)

Earlier in 1967, Miss Brooks had
proposed the establishment of an an-
nual competition for literature
to be conducted through NEGRrRO DiI-
GEST, with the winning manuscripts

published in the magazine. The
winning authors, of course, would
receive cash awards as well, the
prizes awarded by Miss Brooks.
NEGRO DIGEST is pleased to an-
nounce that Miss Brooks’ proposal
has been accepted and that annual
Gwendolyn Brooks Literary Awards
will be made, beginning in the spring
of 1969. Details of the competition
will be announced in a later issue of
NEeGro DIGEsT, including the time
and manner of submission of mate-
rial, eligibility, the amount of the

awards, and the names of the
judges.

While Mr. Cook received the prize
for his novella, “Whoever Said

There’s A Place Called Home?”, all

(Continued on page 53)

Prize winner: A beaming Mike Cook (center) accepts congratulations from
judge Dudley Randall and award-giver Gwendolyn Brooks following the
announcement that Mr. Cook had won the first annual Gwendolyn Brooks

Award for fiction. The competition was confined to members of Miss
Brooks’ Chicago workshop. Future awards will be open to all writers.
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BOOKS

The Man Who Cried T Am

“Great Literature is simply language charged with meaning to the utmost

possible degree.”

—Ezra Pound

“Nothing is ever finished, except the mediocre or the pretentious. The
only people who should be consistently interested in masterpieces are
museums and other people who have no use for them.”
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S T HAVE often said
' before, to the point of
repetition cramps, crit-
icism of writing by
Afro-Americans is —
and should be—the responsibility
of Afro-American critics. Not that
black critics are more perspective
or analytical or, for that matter,
better writers of criticism; but,
white critics have not in the past
(as in the present) been able to ex-
plain or translate black literature
accurately. This is not heresy but
fact, and the few reviews that were
written, by whites, of John A. Wil-
liams’ The Man Who Cried I Am
(Little, Brown, $6.95) support
this statement explicitly.

Most good fiction borders on
truth, i.e., it is a reflection of the
truth. If Newark and Detroit of
1967 had not happened, one could
have, in all likelihood, read Mr.

PR
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—LeRoi Jones

Williams’ book with less fear and,
indeed, could have smiled at the
uncommon ending. One could have
contentedly put the book aside as
an excellent work of fiction and, of
course, recommended it to friends
and associates; you know, like we
recommended The Stranger, Por-
trait of the Artist as a Young Man,
Black Boy, et cetera, et cetera. One
could have suggested this book with
the same ease and delight as one
suggested the early John Coltrane.
However, the summer of 1967 was
not fiction; therefore it added a new
dimension to this novel: the dimen-
sion of prophesy.

As with black music, black lit-
erature continues to grow, extend,
and ceases to be invisible. Qur lit-
erature now cuts and you do bleed.
Mr. Williams’ latest book is this
type of work; a blood bringer, caus-
ing you to hurt and forcing you to
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redefine your relationship with your
surroundings. It makes you open
your eyes and enables you to see
much more than what is in front of
you. While reading this book, we
see through mirrors, across conti-
nents, into other cultures, and un-
consciously we feel—that is, if we
are capable of feeling. John A. Wil-
liams has written an extensively
handsome and dangerous novel.
Jean-Paul Sartre said, “It is true
that all art is false.” He lied, or he
was talking about white Western
art. The book in question is a work
of Art. That is, if art, among other
things, is a creative effort that
others can identify with, an accent
on a particular life-style, commu-
nication, a bringer of knowledge, a
mind wakener, movable

prose

JOHN A. WILLIAMS
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which is esthetically pleasing and
meaningful and, in essence, one
artist’s comment on life as he views
it. The work of Art is The Man
Who Cried I AM and the artist is
John A. Williams.

Mr. Williams’ fourth novel suc-
cessfully deals with the many acute
problems that confront the black
writer as well as the black man.
This novel should be of the utmost
interest to the black writer, for it
covers the literary world of the
black writer over a span of about
30 years, that whole black-white
era of interdependency. The pro-
tagonist is one Max Reddick, who
could very well be Williams him-
self, a black journalist for a *“Time-
style” magazine and a novelist of
some stature. The main supporting
character is the “father™ of black
literature, Harry Ames (Richard
Wright). The action fluctuates be-
tween these two men.

As the novel unfolds. we are in-
troduced to facsimiles of the major
black writers and white critics of
the last 20 years. There are char-
acters who resemble James Bald-
win, Chester Himes, Ralph Ellison.
Frank Yerby, Carl Van Vechten,
Granville Hicks, William Faulkner,
and others.

On the civil and human rights
scene, there is Martin L. King,
Malcolm X and the philosophies of
Marcus Garvey and W. E. B. Du
Bois.

Max Reddick is what one might
call an internationalist. A once-

(Continued on page 77)
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the members of Miss Brooks’ work-
shop ended up as “winners.” The
famed poet presented the young
writers with copies of two very pop-
ular books by black authors, John
A. Williams’ novel, The Mun Who
Cried 1 Am, and Harold Cruse’s
analysis of the black intellectual

On Stage: The year got off to an
auspicious start with the opening in
New York of the Negro Ensemble
Company’s production of Peter
Weiss’ Song of the Lusitanian Bogey,
which is mentioned elsewhere in
these pages . . . A one-act play by
Wilmer Lucas, Patent Leather Sun-
day, was scheduled for production
in Seattle, Wash., in February and
March . .. A one-act play by Charles
Self, of Kenner, La., was produced
by the Free Southern Theater dur-
ing the February Festival of Afro-
American Arts at Dillard Univer-
sity . . . Bob Curry performed the
featured role of Randall, the mes-
merizing murderer, in the Parkway
Theater’s production of Wiiliam
Hanley’s Slow Dance on the Killing
Ground in Chicago. The Parkway
Theater is one of the branches (the
South Side one) of the city's famed
Hull House . . . During “Soul
Week,” the Festival of Black Art
produced at Lake Forest College
by the college’s black students in
January, a student production of
Jean Genet's The Blacks was fea-
tured. There are only 60 black stu-
dents among the 1,250 students at
the college on Chicago’s rich North
Shore . . . Sidney Poitier’s debut as
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(Continued from page 50)

scene. The Crisis of the Negro In-
teliectual.

Meanwhile, Miss Brooks was ap-
pointed poet laureate of Illinois by
Gov. Otto Kerner, as a highlight of
the state’s sesqui-centennial celebra-
tion. The previous poet laureate of
the state was Carl Sandburg.

director of Carry Me Back To
Morningside Heights came after
NEGRO DIGEST had gone to press.
Whether or not the show was a suc-
cess should be general news by the
time this is published. Louis Gos-
sett and Cicely Tyson have featured
roles in the play . .. As a member
of the Lincoln Center Repertory
Theater, Diana Sands has a role in
the Center’s production of Tiger At
The Gates. Miss Sands’ stint as St.
Joan brought her mixed notices . . .
The play, The Great White Hope,
will undergo extensive cuts before it
opens on Broadway in the fall. James
Farl Jones, who portrayed the Jack
Jefferson (read Jack Johnson) role
in the Washington, D. C., production
(at the Arena Theater), will star in
the Broadway production . . . Jo-
sephine (Baker) the Great laid the
groundwork for a series of spring ap-
pearances during her February visit
to the United States . . . The Febru-
ary fire that gutted the New Lafay-
ette Theater in Harlem ended—at
least temporarily—another dream.
Because of financial difficulties. the
directors had postponed the produc-
tion of Ed Bullins’ In The Wine
Time. Now the future of the theater
is uncertain.
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BY CHRISTINE REAMS

N3

IWe sat there . . 0 1
didn’t look at Janice because
I dide't want to erv: and [
think mavbe she didn’t look
at me because she didn’t
want to cry either . ..7

T WAS so hot that sum-

mer that the air stood

] stifl and I had trouble

breathing. Sometimes

1 would sit on the front

porch and breathe slowly. I felt as

if 1 were breathing the same air

over and over again. | turned two

shades darker that summer. I al-

most got as black as Miss Mabel.

The grownups said it wasn’t really

the temperature; it was the humid-

ity—whatever that is. Anyway. it

was a blistering, hot summer. and
I hated it.

Our house was probably the hot-
test one in town. We didn’t own it
or anything like that. We only rent-
ed three rooms of it. Miss Mabe
and her two children. Mike and
Jim, lived upstairs over us. Mike
was 12, and I think Jim was a vear
younger. Mike was dark like his
mother, and Jim was almost white
looking. Some of the folks in the
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neighborhood said that Jim's father
was a white man. 1 don’t know any-
thing about that; 1 never saw
Mike's or Jim's father. Mr. Frank
and his wife, Miss Sally. lived up-
stairs on the other side of the
house. Tina, their daughter, was
about the same age as Mike and
Jim. The three of them were always
hanging around together. Since |
was only seven at the time. they
didn't want me around. In the first
week of June, Miss Ruth moved
into the downstairs apartment ¢n
Tina's side of the house. T was
happy because Miss Ruth hud &
daughter, Janice; and 1 just knew
she was going to play with me.
Janice was much closer to my age
than the others. Besides, the others
swore in blood that they wouldn’t
play with her. Naturally, I thought
she didn’t have anyone to play with
—except me. Well, it didn't turn
out that way. Janice didn’t want to
play with anyone. She was a rcad-
er: and every time | turned around.
<he was readine. Her father was a
soldier. Mike said he was in Saigon.
I don’t remember the last names of
any of the people who lived in the
old house. We were told to put

o
o



Mr. or Miss before thz ﬁrs&&

of grown-ups and address them"

that way. We didn’t know it was
wrong until we had grown older.
By then, it didn’t matter.

Everybody thought Miss Ruth
was pretty. Men liked her. They
were always coming around to see
her. There was one who used to
come around a lot. He was very
tall—much taller than my dad, who
was five feet ten. He had curly hair.
Mama used to say that men like
that are blessed with the hair their
sisters should have had. After all,
what’s good hair to a man? Curly’s
yellow skin was smooth and soft
looking. T always wanted to touch
it to see if it were really as soft as
it looked. One of Curly’s eyes was
smaller than the other. When he
looked at you, it seemed as if one
eye was looking at you while the
other one was looking at something
on the other side of the room. I
used to hang around waiting for
Curly. Sometimes I played jacks on
the front porch and watched Miss
Ruth and Curly out of the corner
of my eye. She said he was her
cousin. But one day I overheard
Miss Mabel tell Mama that they
were “the funniest cousins” she had
ever seen. Then she laughed.
Mama shook her head sadly and
talked about the Lord. Mama knew
all about the Lord because she was
saved. I think she was the only per-
son in the whole house who was
saved.

Most of the time, Curly came to
see Miss Ruth at night. He usually
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brought a carton of beer with him.
We would stay up late playing hide
and seek and Curly would still be
around when we went inside. Once,
I even saw him leaving Miss Ruth’s
house early in the morning. Then,
for no reason at all, Mike, Jim, and
Tina started whispering and gig-
gling every time Curly came to the
house. On that day, the game start-
ed. I don’t remember who started
it. probably Mike. He was always
thinking of things to do. Anyway,
I wanted to play too.

One evening, while Mama and
Dad were looking at T.V., I went
out to play on the porch. Janice
was already there. She sat in a
kitchen chair, on her side of the
porch. Her head was buried in a
book, and her feet were propped
up on the bannister. I looked at her
with envy. She had on a pair of old
blue jeans which someone had cut
off at the knees and a dirty white
shirt. My mother wouldn’t let me
wear shorts. I sat down on the top
step and took a small rubber ball
out of my skirt pocket. I tossed the
jacks on the floor. Janice didn’t pay
any attention to me. I bounced the
ball on the porch several times. But
she didn’t even look up. I waited
until Tina came out.

“Hey, Tina,” I said, “will you
play jacks with me?”

Tina shook her head “no.”

“Why?” I asked.

“Gotta talk to Mike,” she said.

“Can’t you play until he comes?”’

“No. He’s coming now,” Tina
said. She rushed to the screen door
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as Mike and Jim dashed down the
steps.

“Just one game,” I begged.

“Listen honey,” Tina said, turn-
ing to face me. “Do you wanna play
hide and seek with us tonight?”

“Sure.”

“Okay. Keep quiet when we’re
talking business,” she said.

“Business,” I mumbled. “Hey
you, hey girl,” T said, calling to
Janice. I stopped when I saw Tina’s
dirty look and pretended I was
talking to myself. I picked up my
ones. I heard the screen door open
as I started my twos. I glanced up
and saw Miss Ruth standing next
to Janice. Mike whistled softly.
Miss Ruth smiled as she looked
across the porch at us. She was a
short, thin woman, just five feet tall
in heels. And she always wore
heels. She looked cool in her pink
sleeveless dress. I smiled at her
shyly. She looked like a fragile toy,
like something you would pick up
carefully and hold gently with both
hands.

“Hello,” she said in a soft voice.
She always spoke softly around us.

I mumbled and looked down at
her tiny feet.

“Hi, Miss Ruth,” Mike said.

“Hi,” Tina and Jim said at the
same time. They looked at each
other and giggled.

Miss Ruth turned away from us
and leaned over Janice. “Why
don’t you play with them?” she
asked.

“I wanna read,” Janice said. Her
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voice sounded hard compared to
her mother’s.

“You read too much,” Miss
Ruth said. She put her hand on
Janice’s shoulder. “Honey, you
ought to play with other kids.”

Janice didn’t say anything. She
didn’t seem to be listening.

“I'm going to get some beer,”
Miss Ruth said. “Shouldn’t be gone
long. If Curly comes before I get
back, tell him to wait.”

“Aw right,” Janice said.

Miss Ruth walked down the
steps, her small hips swayed slight-
ly from side to side. I watched her
until she disappeared. I looked over
at Tina. She was standing in a
corner, talking to Mike and Jim. I
looked at Janice. She was watching
us with strange dark eyes. I held
the jacks up and beckoned to her.
But she seemed to be looking
through me. I threw the jacks on
the floor and picked up my threes.

“I'm glad to see you back from
the army front,” Mike chanted. I
picked up the jacks and stared at
him curiously. He marched across
the porch. “Hey now,” he contin-
ued, “I'm glad to see you back from
the army front.”

Tina put her hands over her
mouth and giggled. Jim laughed out
loud. Something funny was going
on. As usual I was left out of it.

“Hey, hey,” Jim said, “I'm glad
to see you back from the army
front.”

Janice looked up at Mike and
then at Jim and Tina. At first, she
seemed puzzled. Then Mike began
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to switch his hips the way Miss
Ruth did. Janice’s mouth swivelled
up until it became very small. Her
eyes narrowed. They were almost
closed. She jumped up from the
chair and slammed the door as she
went inside the house. Mike and
Jim marched over to Janice's side
of the porch. 1 hesitated only for
a few seconds before joining them.
“I'm glad to see you back from the
army front,” 1 shouted in a high
pitched voice.

The lights went out in Janice’s
living room. “I'm glad to see you
.. .” I stopped abruptly. Janice’s
skinny face peered out the window
facing the porch. She made a fist,
brought it up to her nose and shook
it at me. Startled and frightened. 1
backed over to our side of the
porch. Jim, Mike, and Tina were
still chanting when Miss Ruth and
Curly walked into the yard.

Curly was carrying a six-pack of
beer under his arm. His light skin
was brightened by his yellow shirt.
He didn’t wear a belt. His hips held
his brown slacks up; and they
looked as if they were going to fall
down.

“Where’s Janice?”
asked, looking around.
“Aw, she went in,” Mike said.

Miss Ruth thanked him with a
smile. Before entering the house,
she and Curly stopped at the door
and whispered together for a few
minutes. Afterwards they went in-
side of the apartment; and Janice
dashed out as quickly as she had
dashed inside.

Miss Ruth
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Mike never stopped when he had
a good game going. Army front
was a good game. Every time one
of us marched across the porch,
Janice’s eyes would get narrow
and her mouth would shrink. We
didn’t have to say anything: all we
had to do was march. One after-
noon, when we were all on the
porch, Mike jumped down the
steps and ran down the sidewalk
for about a block. He turned and
marched back toward us. He
stopped in front of the house and
looked around. Then he marched
into the yard and up the steps. Jim
dashed over to Janice’s side of the
porch and stepped inside of the
screen door. He put his left hand
on his hips and patted his hair with
the other one.

“Well, hello wife,” Mike said.
He stopped in front of the screen
door.

Tina and T giggled.

“It ain’t ‘hello wife,” ™
“It's ‘hello darling.””

“Only white folks talk that way,”
Mike said.

I started to disagree. But then, I
had never heard Dad call Mama
“darling.” Maybe Mike was right.

“Hello wife,” Mike said again.
“I'm back from the army front.”

Jim opened the screen door and
stepped out on the porch. “Hello
husband,” he said. He put both
hands on his hips. “I'm glad to see
vou back from the army front,” he
chanted softly.

“Ohhhh,” Tina said, running her
hand through her short, nappy hair.

I said.
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“Oh, my hair is so curly, so curly.”

Janice looked like an animal
about to attack.

“I really do have that good
stuff,” Tina continued. “It’s so
curly. Hey now, ain’t I got curly
hair?” she marched across the
porch with Mike and Jim.

Suddenly I was acting crazy too.
“I'm glad to see you back from the
army front,” I shouted.

“We thank the Lord for your
return,” Tina said. She threw her
hands up in mock prayer. “Oh,
we're so glad to see you back from
the army front. Yes, Lord! We're
glad to have him back. Ain’t we
glad to have him back? Yes, Lord,
we is.”

“I still love curly hair,” Jim said
sadly. “I just love curly hair. Do
you love curly hair?”

“Everybody loves curly hair,”
Mike said.

“Shut up!” Jarice screamed,
throwing her book on the floor.
“Shut up! You say one more word
about my mama!”

“Who's talking about your old
mama?” Mike asked.

“You just say one more word,
one more word,” she whimpered,
“and I'll knock the shit outta you.”

“I'm gonna tell your mama,” I
said, impressed in spite of myself.
“You said a bad word.”

Janice enjoyed herself for a few
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minutes. “Be too late, after I knock
it outta you.”

“I'm really gonna tell now,” 1
said.

“You gonna knock the shit outta
me too?” Mike asked. He strutted
up to Janice and pushed his chest
out until his body touched hers.
“Go on, hit me, I dare you,” he
said as he looked down into her
face. “Hit me, hit me, I dare you.”

“You say one more word about
my mama,” she said.

“We ain’t talking about your old
mama,” Tina said.

“Yeah,” I said, drawing courage
from the others. “We're just play-
ing a game. We’re just playing
army front. Ain’t we just playing
army front?”

Mike thrust his face into Janice's
and laughed. “I'm glad to see
you . ..”

Janice grabbed him by the
throat. He tried to pry her hands
away from his neck; she wouldn’t
let go. Then he hit her in the face.
She swung at him so hard that they
both fell on the floor.

“C’mon Mike,” Jim shouted.

“Get her! Get her!” Tina
shrieked.

1 was shocked. Mike was on the
bottom! Janice was sitting on his
stomach, bashing him in the face
with her fist. Jim couldn’t stand it
any longer. He jumped on Janice's
back and pulled her off his brother.
Then Tina leaped on Janice and
the three of them wrestled her.
Janice bit, kicked and swung her
fist wildly. The noise grew louder,
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and I was afraid Mama would hear
us. I backed to our side of the porch
and sat down on the top step.

All at once, I looked up and saw
Mama standing at the screen door.
She stepped out on the porch. Her
face was wet with perspiration, and
her stomach stuck out so far that it
leoked as if she had swallowed a
watermelon.

“What’s all the noise for?” she
asked crossly. Tina, Mike, and Jim
released their hold on Janice and
stood up. I stood up too. Janice
rose slowly. Her nose was bleeding.
She wiped her face on the bottom
of her blouse. We all looked
ashamed and guilty, the way you're
supposed to look when grown-ups
catch you doing something wrong.
But Janice put her hands on her
hips and glared at my mother. With
blood still dripping from her nose,
she looked as if she were going to
attack Mama. Mama looked at her
with distaste.

“Well!” Mama said. She waited
for an explanation.

“It’s all her fault,” Mike said
quickly.

“Sure was, Mama,” I said.

“We was out here playing, mind-
ing our own business, Miss Doro-
thy.” Tina said. “Then she starts
fighting and carrying on.”

“Sure did, Mama. She said a bad
word,” I said.

“She’s always causing trouble,
Miss Dorothy,” Jim said. “Can’t
nobody get along with her.”

“Do you know what she said,
Mama?” I said eagerly.
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“I don’t want to hear none of her
nastiness,” Mama said. “You little
heifer, why don’t you stay on your
side of the porch if you can’t play
nice like the others.”

“1 am on my side,” Janice said.

If T had spoken that way, I
would have been whipped.

“Don’t you talk back to me.”
Mama snapped. “I don’t play with
children.”

Janice closed her mouth tightly.
Even though she was silent, she
lcoked defiant. Mama was furious.
Ste couldn’t bear to have anyone
stand up to her. Again, I was im-
pressed with Janice. “I don’t want
to hear no more foolishness from
any of you,” Mama said.

I looked away from Mama to the
other side of the porch, and 1 saw
Miss Ruth peering through the
screen door at us. 1 didn’t know
how long she had been there nor
what she had heard. My face
grew hot with embarrassment and
shame. For the first time, I really
began to feel the summer heat.

Miss Ruth opened the screen
door and poked her head out of it.
Apparently she had been sleeping,
for she wore a red bath robe which
was unfastened. She held it to-
gether with one hand. “What's
wrong?” she asked in a soft voice.

“These kids are fighting again,”
Mama said. She looked at Miss
Ruth as if she were looking at sin
itself. “I done told ’em I don’t want
no more of this foolishness. If they
disturb me with their noise one
more time, I'm gonna give every
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one of them a good whipping, no
matter who they belong to.” She
looked at Miss Ruth to see how
she would take her threat.

Miss Ruth came out on the
porch and let the screen door close.
She put her arm around Janice.
“Miss Dorothy,” Miss Ruth said
quietly, “I know you mean well.
But I don’t let no outsiders touch
my child. If she does something
wrong, you tell me and I'll punish
her.”

“Miss Ruth,” Mama lowered her
voice to match Miss Ruth’s, “a
body can’t be everywhere all the
time. We can’t always see the devil-
ment our children start.”

Miss Ruth s:niled faintly. “That’s
true, Miss Dorothy,” she conceded.
Her small mouth lost its softness.

“I try to do right by everybody,”
Mama continued. “When a body
sees Betty doing wrong, they know
they can chastise her. It’s gonna be
the same for this cne here.” She
touched her stomach.

“You do what you think best for
your children,” Miss Ruth said.
“But nobody better touch my Jan-
ice. Why, I don’t whip her myself.”

“I can believe that,” Mama said.

I suddenly had a vision of Miss
Ruth attacking my mother the way
Janice had attacked Mike. Could
little Miss Ruth beat up Mama, or
would Mama beat up Miss Ruth?
What would Daddy say when he
came home and found that Mama
had beaten up Miss Ruth? I didn’:
like what was going on.

“She don’t have no bringing up
at all,” Mama continued. “You’d
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rather carry on with that one-eyed
boy than to do right by your own
child.”

Mike exchanged a glance with
Tina, and they laughed. Jim, with
his hands jammed in his pockets,
leaned against the wall. I began to
feel uneasy and hot. I didn’t want
to play army front any more. I just
wanted everybody tc stoy talking.

“Don’t talk about my mama,”
Janice said suddenly. Her voice
was almost a plead.

“See there. Talking back to fLer
betters already,” Mama said. “I al-
ways say you reap what you sow.
And someday, this child here is
gonna pay you back for not doing
right by her.”

“Don’t say no more . . .

“Hush,” Miss Ruth said to Jan-
ice.

“I don’t mean no harm,” Mama
said, “but I believe in telling things
the way they is. Now you can live
the wild life in this world. But
you're gonna have to come before
the Lord in the next one.” Mama’s
voice rose us she began to feel the
Spirit.

1)

Miss Ruth was speechless.
Everybody was quiet. I was getting
hotter. I felt water running off my
back. For a minute, I was afraid
that Mama would feel the Holy
Ghost. Then she would begin
shouting and thanking the Lord for
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being good enough to feel the Holy
- Ghost.

“T've lived a good life,” Mama
continued. “Didn’t go running
around and carrying on and leaving
a child to go every which way.”

“Don’t talk about my mama,”
Janice said. She was breathing hard
now.

Mama looked at her sadly. “I
don’t fault the child none. It’s your
teachings that’s making her what
she is. Look at Betty. She never
talks back. Knows better than to try
it.”

Miss Ruth glanced at me quickly
and I tried to back away from her
look.

“Don’t you say ...”

“Be quiet,” Miss Ruth said
harshly.

“Then make her shut up,” Janice
screamed. “Make her shut her
damn mouth!”

Miss Ruth released her robe and
slapped Janice across the face. Be-
wildered, Janice backed away from
her mother. They looked at each
other for a long time. They looked
as if they, both, were going to
cry. Janice’s mouth trembled. She
jumped off the porch steps and ran
down the street.

Miss Ruth looked at Mama with
tears in her eyes. “I'm sorry,” she
mumbled. “I don’t know what’s
wrong with me. I know better than
to fuss with you in your condition.
I know I ain’t living right, Miss
Dorothy,” she said. “But I don’t
mean no harm. 1 just can’t help my-
self. I don’t mean to hurt nobody.
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Never hit the child before in my
life. Don’t know what’s wrong with
me. Pray for me, Miss Dorothy.
Pray for me!”

Mama wiped the perspiration off
her forehead with the back of her
hand. “I'll pray for you,” she
promised.

I looked around for Mike. He
was whispering something to Jim
and Tina. They were probably
making up a new game or thinking
of new ways to play the old one. I
didn’t want to be with any of them
anymore. While Mama and Miss
Ruth were discussing Mama’s con-
dition, I walked off the porch. Then
Mama yelled at me. I didn’t run or
anything. I just kept walking down
the street.

“Betty,” Mama yelled, “you get
yourself on back here.”

I didn’t turn around, I just kept
walking. I found Janice in the alley,
about a block from the house. She
was lying, face down in the middle
of the street.

“What're you doing?” I asked as
I walked up to her.

“Go away,” she said. “I hate
you, too.” She looked funny. There
was dirt and blood all over her
face.

“C’mon, get up.”

“I'm gonna stay here forever,”
she said, “until I die.”

“You gonna get run over,” I
said.

“I don’t care. I wanna die.”

“Why?” I asked.

“Who cares?” she asked.

I thought about her question for
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a while. I didn’t know what she
meant by it. But I knew that I
didn’t hate her, and I didn’t want
to make fun of her anymore. “I
... I1...care,” I said. “C'mon
Janice, get up.”

As usual, Janice didn’t pay any
attention to me. “I hate every-
body,” she said. “I hate mama, too.
I’'m gonna stay here till I die. Then
she’ll be sorry.” /

I was already sorry abo;/t every-
thing. “Please get up,” I said, fight-
ing back the tears. She wouldn’t
move. I walked over to the side-
walk and sat down. I wasn’t in any
hurry to go home. I knew I was
going to get it when I got there. It
wouldn’t be any little old slap

either. Besides, I knew Janice
couldn’t lie in the street forever.
People drove their cars through
that alley. And one way or another,
they would make her move. I sat
for a long time thinking about Jan-
ice, Miss Ruth, and Mama. Finally
Janice got up and came over to the
sidewalk. She sat down next to me.
I didn’t know why she moved from
the street. Maybe she thought that
someone cared after all. Maybe she
just got tired of lying there. Any-
way, she moved. We sat there for
a while longer. I didn’t look at Jan-
ice because I didn’t want to cry;
and I think maybe she didn’t look
at me because she didn’t want to
cry either.

Christine Reams, author of the short story, “The Game,” is a student
of History at Washington University in St. Louis, Mo. After graduation
in June, Miss Reams plans to join the Peace Corps for a period of two
years. This is her first published story.
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especially one at a predominantly
Negro institution—is suspect. His
intellectual inferiority is assumed.
If he is writing about Negroes, his
bias is presumed. It is a painful
job—but a fact—that when a white
man studies the culture of Ne-
groes, his work is sent to another
white man for appraisal. When a
Negro writes about Negroes, his
work is sent to three white men.
What is published. and publicized,
consequently, generally repeats
whatever white men already be-
lieve about the Negro.

What is needed is a Negro press,
a black publisher that will publish
and publicize the book-length re-
search of Negro scholars. I first
heard such a request in 1957. After
a decade, Negro educators and
businessmen have not taken the
first step towards such a company.
Negro publishers of magazines evi-
dence their fears that Negroes will
not buy scholarly publications, for
they have concentrated their effort
and money on periodicals with
popular appeal.

Unfortunately, they may be cor-
rect. Langston Hughes was among
those who, 30 years ago, deplored
the unwillingness of Negroes to buy
books. Hughes, of course, referred
to popular books—fiction and
poetry. Interest in scholarship is
even less.

Al

64

(Continued from page 20)

FACULTY

Negro teachers are needed. But
the task of securing them is not as
simple as might be presumed from
listening to the bright young edu-
cators who demand a black uni-
versity.

Let us assume that we are con-
sidering establishing a university
of 10,000 students—small by
standards of the prestige universi-
ties, colossal for a Negro institu-
tion. Let us also propose one
teacher for every 20 students.
certainly not a far-fetched stand-
ard for an ideal institution. That
amounts to only 500 teachers, plus
administrators and secretaries.

Only 500. But that number will
not be found among Negroes who
earn graduate degrees in 1968. 1
do not propose to exclude arbitrar-
ily any candidate who lacks a doc-
torate degree. Nor do I wish to
denigrate the intellectual ability
and the enthusiam of people who
may apply. But desire is not suffi-
cient. Knowledge and teaching
ability are required. Furthermore,
because instruction must be pro-
vided in all areas of the curriculum,
even the capable and well-trained
instructors must be screened to
make certain that their qualifica-
tions are supplementary rather
than duplicating. For instance, it
is useless to have four teachers
well-trained in zoology if there is
no one sufficiently trained in
botany.
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Since sufficient teachers cannot
be secured from new graduates not
already committed to particular in-
stitutions, it will be necessary to
raid the faculties of established in-
stitutions. As anyone knows who
has tried it, money does not always
prove sufficiently strong to pry a
teacher from an institution and a
community where he has planted
roots for himself and his family.

In time, a new institution with
sufficient money and satisfactory
fringe benefits—such as geographic
location, adequate library, limited
teaching load, and cultural activi-
ties—can build as satisfactory
a faculty as did Duke and Chicago,
to name only two institutions
which competed successfully with
well-established institutions. But
time is required. A decade may not
be an unreasonable minimum.

Meanwhile, it may be necessary
to develop the program at an insti-
tution already established, for one
may strengthen a competent faculty
more quickly than create a new
one. Naturally, the institution must
be selected carefully, and means
must be devised to exclude from
the program-—or at least minimize
the influence of—tenured faculty
members who, apathetic, incompe-
tent, or hostile, cannot contribute
wholesomely.
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ADMINISTRATION

Negro administrators have been
criticized for incompetence, auto-
cratic behavior, and egocentricity.
Although the charges are often
justifiable, competent administra-
tors can be secured from among
those already in higher education.
Like teachers, however, adminis-
trators may be unwilling to aban-
don established posts to gamble
with uncertainty. I cannot easily
condemn a man—black or white—
who hesitates, and finally refuses,
to dedicate himself to a cause
which may require his sacrificing
everything which he has spent a
lifetime building. Perhaps, there-
fore, the proposed program should
be placed under the jurisdiction of
a president who has demonstrated
excellence at an institution already
established.

Before rejecting this suggestion,
let us examine the major objec-
tions—that is, the criticisms tra-
ditionally hurled at Negro adminis-
trators. Autocrats have governed
and do govern some Negro col-
leges. But the Negro race owns no
monopoly on tyrannical presidents.
Autocratic administration may de-
velop wherever a weak, insecure
faculty surrenders its rights.

There is little need to fear that
autocratic practices will govern the
ideal black university. First, the
president will already have demon-
strated excellence. Competent ad-
ministrators recognize that educa-
tional programs work best when
the faculty assists in determining
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policy. Second, the strong faculty
required for the ideal institution
will not surrender its rights.

Negro administrators also are
accused of incompetence. Again,
the failing should not be identified
with a particular race. Incompe-
tent white men preside over col-
leges, just as incompetent Negroes
do. Conversely, many Negroes ad-
minister programs effectively, just
as white men do.

The fact that some presidents
have proved to be incompetent
merely emphasizes the need to se-
lect a president carefully. Some
men cannot cope with the rapid
expansions of colleges today. For
example, an administrator who has
governed successfully as a father-
in-residence for a family of five
hundred students and seventy
teachers may learn that his meth-
ods fail when the population
doubles.

Traditionally, ministers and pro-
fessors have been selected as presi-
dents of Negro colleges. Ministers
are presumed competent to guide
the moral as well as the intellectual
development of students. It is fur-
ther assumed that brilliant profes-
sors can reshape the curriculum
imaginatively and can stimulate
academic performance character-
istic of their own work.

The fact is, however, that the
complexity of college administra-
tion today requires the talents of a
corporation executive rather than
those of a scholar or a spiritual
counselor. Higher education is big
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business. Some key administrator
on the campus must know how to
secure grants, how to organize staff,
how to handle personnel, how to
prepare and present budgets and
proposals: in short, someone must
know how to operate a big business
successfully. Ideally, therefore.
some top administrator—a vice-
president, perhaps—should be ex-
perienced in business management.
But how many Negroes have been
given the opportunity to exercise
their talents as executives in large
corporations? Whereas some white
colleges may complain that they
cannot find business executives
willing to accept lower salaries as
vice-presidents, Negro colleges
must complain of the scarcity of
Negroes with sufficient executive
experience to serve even as visiting
consultants.

An ideal institution needs a tri-
umvirate of key administrators—
one man, experienced in managing
a corporation, who manages the
operation; a second man— an
imaginative scholar—who spear-
heads the academic program; a
third man, knowledgeable about
budgets, taxes, and law, who serves
as financial officer. Naturally, as a
scholar, I would name the academ-
ic man to the post of president.
Each of the three, however, is es-
sential to a successful operation,
and each must find sufficient pres-
tige and satisfaction in his own po-
sition that he will not seek to usurp
the responsibilities of the other
two.
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NEW PROGRAMS

AND EXPERIMENTATION

The new courses proposed earlier
do not complete the academic re-
forms which are needed. New cur-
ricula must prepare Negro students
for occupations previously closed
to them. Many predominantly Ne-
gro colleges, starving financially,
cannot afford the additional ex-
pense of new programs, no matter
how desirable they may be.

For example, if only five stu-
dents scek training for college per-
sonnel positions, an impoverished
institution may argue that it can-
not afford to offer such a program.
Instead, it will continue to prepare
the fifty students interested in ele-
mentary and secondary school
counseling. Thus, colleges, eco-
nomically forced to perpetuate the
traditional, fail to prepare Negro
students for new occupations.

The Black University may suffer
similar financial hardships; vet it
must offer new programs. Other-
wise, it will betray its students and,
in fact, may lose prospective stu-
dents to larger universities which
can afford such programs.

The Black University also must
discard the characteristic conserv-
ativism of most Negro institutions.
Fearing criticism for failure, Ne-
gro institutions rarely have gam-
bled on educational experiments.
Many of the so-called experiments
in curriculum and method merely
revive antiquated and abandoned
practices. Or these “experiments”
abandon academic standards under
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the pretext of respecting the so-
called culture of the Negro.

Experimentation must be en-
couraged. There should be experi-
ments in methods of teaching, ex-
periments with non-graded courses,
experiments with tutorial sessions.
But experiments must be con-
ducted systematically.  Control
groups should be compared with
the experimental groups, and stu-
dent performance should be tested
and evaluated. Always, the experi-
ment should be designed to dis-
cover the most effective means of
achieving desired results, never
merely to confirm the validity of a
pre-determined hypothesis. Possi-
bly, experimentation will prove that
many students cannot reach the re-
quired level of competence within
four years. If so, the students must
be retained longer. College educa-
tion, thus, will not be envisioned
as four years of courses producing
a diploma as automatically as nine
months of development produce a
child. Instead, it should be viewed
as the movement toward a goal, the
duration determined by the knowl-
edge, stamina, and quickness of the
student.

The need for new programs and
experimentation is a problem for
all of higher education, not merely
for Negro institutions. I must re-
emphasize, however, that the term
“experiment” or “curriculum de-
velopment” should not mask a con-
descending acceptance of inade-
quate performance by Negroes. For
example, some educators currently
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advise teachers to respect the dia-
lect and the culture of Negro stu-
dents. Since no studies have de-
termined what that dialect is, some
educators would accept all habits
of language usage, no matter how
far they deviate from the standard.
Since studies do not describe the
Negro’s culture, some educators
excuse irresponsibility, for exam-
ple, as characteristic of that culture.
Such permissiveness further injures
the Negro student, who, after grad-
uating, seeks a professional or tech-
nical position. The professional
world expects that college gradu-
ates will use language identified
with professional people and that
they will demonstrate responsibili-
ty. For example, few employers
will hire secretaries who will say,
“I ain’t got none of them.” Wheth-
er the secretary speaks with the ac-
cent of Boston or Charleston does
not matter, but the employer ex-
pects a different level of usage. The
employer—black or white—does
not care whether the secretary’s
parents and friends speak that way.
He assumes that if she wishes to
retain that pattern of usage, she
should work among them rather
than impose her “dialect” on his
business. Similarly, no one—
whether a white man or a race-
proud black man——wants an irre-
sponsible doctor or even an irre-
sponsible plumber.

¥
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THEATRE, MUSIC, ART

The Black University should
provide a training ground for young
actors, playwrights, composers,
musicians, and artists. No theatre
today provides adequate opportu-
nity for struggling actors and play-
wrights to develop their talents.
Once again, the problem is not re-
stricted to the Negro; a young white
playwright experiences equal diffi-
culty in gaining experience by stag-
ing his dramas. We are concerned,
however, with the development of
Negro artists.

An adequately financed univer-
sity should be able to maintain a
resident company of young writers
and performers who could share
with students their professional ex-
periences, limited though they may
be, and who would have a stage on
which to develop their talent.

Similarly, the Black University
must house a substantial collection
of works by Negro writers and
scholars and a museum of art by
black men. Both collections re-
quire money and the services of
full-time directors who have time
and travel expenses to search for
the necessary materials.

The resident company, the li-
brary, and the museum can be es-
tablished and maintained as easily
at a predominantly Negro institu-
tion already established as at a new
institution.
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TRUSTEES

If T seem indifferent to trustees,
the reason is only that, as a teach-
er and quasi- or semi-administrat-
or, I have considered trustees only
as businessmen who give the bless-
ing of the practical world to the
dreams of educators. I foresee less
difficulty in securing trustees than
in securing anything else for the
Black University. Jackie Robinson,
Ralph Bunche, Mayor Carl Stokes
of Cleveland or Mayor Richard
Hatcher of Gary, Publisher John
H. Johnson—these are only a few
who are possible. Trustees—all-
black or all-Negro or all-Afro-
American or whatever you wish to
call “those people”’—can be found.

PRESTIGE

The final need of the Black Uni-
versity is for prestige. Even newly
established white institutions re-
quire time to build reputations. But
1 fear that, in America, a black
university will never earn national
reputation as long as it uses only
black teachers to instruct only
black students. And I wonder how
long Negro students will retain
pride in their institution unless that
pride is respected by non-blacks.

This is perhaps the final reason
reaffirming for me my original con-

clusion that the desired results may
be obtained more effectively by
building upon an already estab-
lished predominantly Negro uni-
versity rather than attempting to
establish a new institution.

Secure the necessary money—
whether from black men or white
men, and add this to the money al-
ready in the budget of a school.
Secure administrators whose tal-
ents supplement those of a compe-
tent administrator who already has
experience. Secure teachers—black
or white—who have the knowledge
and the ability to teach the desired
courses, and use them to strengthen
a staff which already has numbers
and competence. Accept students
—white or black—who wish to
experience the education provided.
Then revise the curriculum to meet
the needs and demands.

What results will not be the
Black University, for it accepts
white money, white faculty, and
white students. But it should be the
kind of institution best designed to
provide adequate opportunity for
black teachers and students to de-
velop their capabilities fully, to
serve the black community effec-
tively, to gain pride in and knowl-
edge of their heritage and them-
selves, and to achieve recognition
for their ability. And these, after
all, are the major purposes for
which a Black University is pro-
posed.

Darwin T. Turner, author of “The Black University: A Practical Ap-
proach,” is dean of the graduate school at the Agricultural and Tech-
nical State University of North Carolina, Greensboro.
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standards were the methods of se-
lecting dismissed individuals.

Dr. Nabrit said—all the
people have uniformly said—
“We've used the scholarship
method—we’ve read in the pa-
per somewhere, rightly or wrong-
ly, that these people were in
some way associated with the
disturbance. And that’s a scho-
lastic way to approach the
situation.?

George Hayes, Howard attor-
ney, assumed a Lawyer Calhoun
demeanor and wailed that “there
has been a suggestion of b-lack
pow-wuh” (delivered in the Bap-
tist preacher’s fire-and-brimstone
tones). He further insinuated that
I had caused the fires,” reading a
statement from an article on How-
ard 1 had written in the Washing-
ton Free Press. There 1 had said of
the administration: “They don’t
seem to hear the thunder . . . and
so, the boycott last Wednesday, the
fire next time” (obviously employ-
ing the titles of two well-known
novels about the racial scene).!

In a confidential report to his
superior, the associate dean of stu-
dents, Carl Anderson, set forth
ludicrous and, needless to say, er-
roneous conclusions, based on the
viewing of a film by 30 members of
the staff and two students em-
ployed as spies. The film of a Her-
shey hearing had been turned over
to Howard by a local television
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station whose white reporter had
gotten into an argument with black
militant students outside the build-
ing and was knocked down and
hospitalized. The trouble with this
was that the Howard investigators
had a film with no sound. Conse-
quently, they watched Anthony
Gittens, in the room legitimately as
a witness, and Jay Greene, who
sought to bring the militant crowd
under control, and concluded from
that that they were inciting the
crowd to rebellion.

The “confidential” report also
erroneously declared the Black
Power Committee under the con-
trol of SNCC and the Communist
Party and labeled the father of one
student a communist. The report
listed the names of 12 “members of
the Black Power Committee’; only
one of them was actually a mem-
ber. One student who was listed as
a member, Art Goldberg, was
white.

From this kind of evidence an
ad hoc kangaroo disciplinary com-
mittee of 15 faculty officials meted
out punishment (from dismissals
to warnings and dormitory purges)
to 60 students, including André
McKissick, daughter of CORE’s
Floyd McKissick. Faculty members
dismissed were merely outspoken
faculty members whose contracts
conveniently expired that year.
They had violated the cult of medi-
ocrity originated in Howard’s early
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years when “‘Christian character
and republican principles” were,
just as political docility is now, the
prime prerequisites for employ-
ment and promotion.’* The only
other accusations, aside from Act-
ing President Stanton L. Worm-
ley’s labeling of me and Prof. Ivan
Eames as fellow “racists,” came
from President Nabrit (who was
almost never on campus) who said
that there had been *“shovings and
some kind of physical contact.
These teachers had been involved
in this kind of activity.”?? This, of
course, was a baldfaced lie. In the
recent months, four additional
professors of unquestioned profes-
sional performance have been re-
fused reappointment apparently
for political views. More retalia-
tions are to come with each year’s
expiration of contracts—as things
now stand—until all persons of a
divergent political hue have left in
disgust or been dismissed.

: &

b

When news of last summer’s
firings reached me, 1 had been lec-
turing at the University of Wiscon-
sin at Milwaukee. After some
weeks 1 returned to Washington
and suggested, in passing, when
responding in the local press to Na-
brit’s boasts of his past civil rights
legal work, that at least now, hav-
ing outlived his usefulness, after
serving well in his day and receiv-
ing his reward, he should have the
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decency to get out of the way. I
left town again shortly and Nabrit,
who had one year left before reach-
ing the mandatory retirement age
and who had spent half of the pre-
vious year officially working away
from Howard as a “salesman” of
LBJ’s foreign policy, announced
his “retirement.”

I was sitting at a conference
breakfast table when I read this in
the Washington Post and I immedi-
ately exclaimed to my companions
that it was a propaganda, a public
relations, stunt. My skepticism was
based, in part, on long exposure to
the conniving, dishonest approach
of the Howard administration.
Later, I was to learn that Howard’s
public relations director, who high-
lighted the Hershey affair when the
selection of student defendants
clearly indicated that the Black
Power Committee was the target,
had received a special citation from
the American Association of Col-
lege Public Relations Officials. He
also played up the black power
issue after the firing of six profes-
sors (four of them white, and 1
the only black power advocate in
the six).

Unfortunately, a group of dis-
missed students and faculty mem-
bers misread Nabrit’s “resignation”
(as did just about everybody else)
and called a press conference to
announce it as a victory for our
cause. They also suggested Ken-
neth B. Clark (a member of
Howard’s Board of Trustees!) as
a successor to Nabrit, which caused
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me to exclaim unconsciously aloud
as soon as | had read it. T was
aware that if you write a book
called Tan Ghetto people will think
you moderate; Dark Ghetto, a mili-
tant; and Black Ghetto, a flaming
radical. Hence, it did not surprise
me a few paragraphs later when I
read that Clark had denounced our
movement as ‘“psychotic” while
commending the ways of Nabrit.
In September, Nabrit was to an-
nounce that he had never written

a letter of resignation and would

not, indeed, that he might defy the
mandatory rule and stay on several
years. Then, the day after the first
fight of my current boxing come-
back in December, in which 1 won
by a knockout in 2 minutes and 22
seconds of the first round, Nabrit
announced in the press for the sec-
ond time that he would not retire.

We went to court in August—I
belatedly and reluctantly, for 1 felt
that that would turn the matter over
to the mercy of the Great White
Courts which might rule on a legal
technicality rather than on pure
justice. Also, Howard students and
teachers, should any still care or
remember by September, would
tend to accept the court’s decision
as infallible or, equally as bad,
await it passively. Our lawyers as-
sured us that the case would be
over by September and I felt 1 had
to go along because other faculty
members thought that my staying
out would hurt their case. The
judge who handled it, an octoge-
narian, had a reputation for con-
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servatism as well as for making the
wrong decision in the opinion of the
Courts of Appeals (where the case
is now). We did not, therefore, ex-
pect a favorable decision, and time
and again during the courtroom
proceedings the biased and illogical
comments of the elderly judge
brought down the courtroom in
laughter.

1 discovered, meanwhile, that
the members of the Black Power
Committee had been imprisoned in
a summer “riot-prevention” round-
up of black militants, in this case
for “‘conspiring to incite a riot.” As
bail money could not be raised for
them at the time, they could not
return to Howard. This left me
standing on the battlefield with no
forces; and so I worked along with
other student leaders who planned
a boycott for September. I also re-
membered all the help local black
leaders—not to mention Howard
students and professors—unsolicit-
ed by me—had promised through-
out the preceding year, and I
planned at last to solicit their aid.
However, student leaders were
strongly against “outside” forces.
Then, just before school started,
the students were reinstated,
though most of them went else-
where, generally to better schools.
One of them is said to have told
the other students to work on form-
ing a “student judiciary commit-
tee” instead of risking protest. 1
personally heard a dismissed pro-
fessor discourage rebellion before
he left for another college. Student
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leaders and professors posing as
militants echoed this advice. Now,
students who previously had urged
me not to round up and bring in
“outside” forces, informed me that
there would be no boycott and sug-
gested that I use the outside forces.
They had just learned that mem-
bers of the Black Power Commit-
tee, which had stolen the campus
leadership from the liberal-moder-
ate student establishment the year
before, were now away in jail.

At about this time the local af-
filiates of Newark’s National Black
Power Conference formed a Wash-
ington Committee for Black Power,
of which T was elected chairman. T
sought help with the Howard move-
ment from them and from other
black militants, but none came
forward. Nor did any black group
raise funds or contribute to the bill
for court costs, although some area
white professors held a fund-raising
party and some American Univer-
sity students held a fund-raising
concert. Howard students did noth-
ing along these lines, although the
muitants put on a party to raise
bail money for a person never con-
nected with Howard and who had,
in fact, help persuade the Wash-
ington Committee for Black Power
to evade the Howard struggle.

On the formal opening of How-
ard, a walkout was planned by mil-
itant students for President Nabrit’s
address. Only three professors—
again all white—could be per-
suaded to take an active part. Keith
Lowe, Harvard-trained English
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professor who had been part of
the summer’s purge, stood with me
on the sidewalk to greet students
and faculty members walking out
of the auditorium. As students
gathered round and cheered, the
voice of Professor Lowe, an Ori-
ental reared in Jamaica, grew
hoarse as he implored: “I have
seen you act as full human beings

. . Don’t let your struggle slip
back.” T warned the students that
the only hope is to close Howard
down indefinitely until a ruthless,
helter-skelter administration buck-
les under in repentance. T did not
know that that also had been the
view of Mordecai Johnson, former
president of Howard, when the
Congressional Appropriations
Committee attemped to suppress
academic freedom at Howard early
in the McCarthy era.

But, as in the case of last year’s
boycott, student militants, mis-
takenly seeking “wide participa-
tion,” had turned the leadership of
the protest over to establishment
students. I know now that the ma-
jor reason for the Black Power
Committee’s relative strength last
year rested in its exclusiveness, al-
though this angered many students
who regarded themselves as “black
radicals” and had reputations for
constant espousals of the glory of
blackness and revolutionary rheto-
ric. These students may still be
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found at this game, beating their
chests and reading and parroting
Frantz Fanon and Mao-Tse Tung;
and it is clear now that they cannot
be expected to do much else.

Then there are the grand organ-
izers. I recently attended a unifying
meeting of the representatives of 19
different groups, each proposing to
have the cure for Howard’s ills.
When 1 finally left the meeting at
midnight they had not managed to
get together on anything other than
the prohibition of campus activity
by any single member-group.
Later, 1 learned that they agreed on
a collective name whose acoustics
formed an African word but they
have done nothing since, which—
remember?—is what they agreed—
that no member-group should do
anything.

This nothingness pervades the
air at Howard, although Steve
Abel, student chairman of the
United Black Peoples Party, ap-
pears to try hard and to mean busi-
ness; but he has little or no help;
and freshman class president
Michael Harris, who has much
promise but has not yet had the
time to lose his faith in the lics and
promises of Howard’s administra-
tion and establishment-student
leaders, did stage a sit-in in Presi-
dent Nabrit’s office, protesting
compulsory ROTC. Against Abel’s
will, the 100 students were per-
suaded by establishment-leaders to
break up the sit-in on the promise
that Nabrit would eliminate com-
pulsory ROTC. This promise may
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yet be fulfilled, but, in any case, at
best it iIs a paper victory in more
than one sense of the word.

Understand me, there still are
maybe 10 truly militant students
left at Howard, which would be
enough to detonate the movement
should they ever manage to shake
off the control of the administra-
tion’s student flunkies, student-
lounge radicals and other phonies.
Adrienne Manns, editor of the
Hilltop, for example, has done a
brilliant job, along with Anthony
Gittens, chairman of Project
Awareness, in making students
aware. Also, it is said that time
makes more converts than reason,
and it may come to pass that the
next time Nabrit announces his re-
tirement, Howard students (90 per
cent of whom oppose his adminis-
tration, according to a Hilltop sur-
vey) may have the courage to run
him out of town.

As of this writing, the atmos-
phere at Howard appears to the
casual visitor to loom thick with
the sickness of a strange and eerie
apathy. Administrators cling to the
erroneous notion that a university
can stand upon guns, cunning and
connivance, unwary, it seems, of
the fact that history is a vengeful
lady and, when once it retaliates,
can be a vicious executioner. Stu-
dents and professors walk around
virtually wrapped in a cautious
trance, as if ready to run at the
sound of “boo.” Some wear the
faces of grinning mummies, huckle-
bucking no less in mock glee in and
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out of “The Punch Out” and other
student hangouts.

I walk through the campus on
occasion and, now and again, stu-
dents wave or grin at me, or come
over to shake my hand and to in-
quire about my welfare; and it sad-
dens me to see that they are not
concerned about their own. It is
sadder still to see in their faces and
reactions (and, frequently, frank
apologies and rationalizations) a
recognition that they have played
into the hands of dishonesty and
disgrace to their own heritage, bar-
tered away self-respect for insula-
tion against the risk of delay or
inconvenience in getting themselves
ratified (no pun intended) for the
rat race they feel lies ahead. Some
of them may never realize how
cheaply they sold out.

But students, unlike professors,
are not stuck forever in the cess-
pool of Howard’s mediocrity. Many
will be able to shake off the crip-
pling influences of their college
years and someday reclaim their
lives elsewhere and make full con-
tributions to the world and to their
race. The professors who remain
must either face dismissal or be left
to quiver aimlessly in the quicksand
of induced docility. I have watched
them, day by day, young professors
with style and promise already los-
ing their spark, grumbling in the
dark but falling silent and teethy
when administrators walk by; old
men now dissatisfied, but powerless
at this late date to move, driven to

drink in bars near the campus dis-
cussing the books begun five to 10
years ago which their frozen pens
will now never finish.

The day before Christmas Eve,
I stopped by an asylum to visit a
former Howard professor and
friend incarcerated there. He had
been one of the deans of Negro
literature and black thought in the
days when Howard was in its hey-
day, sought out for guidance by a
generation of black students when
Howard’s faculty directory read
like a Who’s Who Among Negro
Scholars. In late November some-
one had told me how he stood in
a faculty meeting and angrily
threatened, should Howard go
through with a proposal to give all
this year’s honorary degrees to
white individuals, he would write
exposés which would “make Na-
than Hare’s seem mild.” Within
two weeks they compelled him to
retire (“leave of absence” begin-
ning the second semester until the
end of the year and then goodby)
after over thirty years on the fac-
ulty. In a few days he was taken
by force to St. Elizabeth’s hospital.
Coming down the corridor on the
day of my visit, he looked well for
his age and in good health. On ap-
proaching closer he recognized me
and refused to see me, stating that
he did not wish to see anybody
from Howard again.

I am glad I was a Howard pro-
fessor, but I also am glad that
Howard fired me.

(See Footnotes on Next Page)
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penniless writer, he travels the
gamut from beans and ham hocks
to plush meals in Europe. He leaves
the Negro paper for a more profit-
able position on a “liberal” white
one. His published novels become
a measured success, so successful
that one eventually goes into paper-
back. He joins the White House
staff as a speech writer for a “Ken-
nedy-type” President, and leaves
unhappily because the President
doesn’t use any of his speeches. He
emasculates his manhood through
his relationships with black and
white women and soon becomes a
carbon-copy of that white boy.

Lillian Patch, who is killed be-
cause of an abortion, was, of
course, the prototype of the “Ne-
gro” professional woman, one who
had acquired all the white “values”
of her society and who wished to
live those ‘“values.” Lillian and
Max would have gotten married
had Max had a better paying job,
and had he moved more swiftly into
the American “mainstream.” Max
made the mistake of letting Lillian
wear the pants, and in effect lost
himself and Lillian.

After a short depression period
brought on by the death of Lillian,
Max is regenerated through a job
with the New York Century—a
liberal white paper—and the pub-
lication of his third novel. After a
successful stay at the Century, Max
leaves and joins Pace (a Time-style
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magazine) and works his way up
to chief of its African bureau.

The scene of the novel shifts
from the United States to Africa
and Europe. While in Africa we
learn such things as the truth about
the African slave trade, that black
Africans own a very small percent-
age of their land, that the black
masses of South Africa, with its
own system of apartheid, have a
higher standard of living than the
masses of Africans in other areas
of the continent. We learn that the
majority of black leaders in the
“independent” nations of Africa
are just as devious, selfish and pro-
Western as the black middle-class
in the United States.

In Europe, we have glimpses of
Jean-Paul Sartre, Albert Camus
and the whole French-black intel-
lectual association. As in the Eur-
ope of Hemingway, Pound, Eliot,
Joyce and Fitzgerald, black writers
are not wanted or needed. Finally,
while we are in Europe, we come
to the revolutionary discovery of
the “King Alfred Contingency
Plan” for the detention and sys-
tematic extermination of the Afro-
American people. While attending
the funeral of Harry Ames, Max is
given this highly secret information
by Harry’s white mistress.

As Max reads the letter from
Harry explaining the plan, his phys-
ical pain (cancer of the rectum)
leaves him and is replaced with the
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pain of knowing too much, and we
share this pain as Max reads:
“Panic in Washington ensued
when it was discovered that Jaja
not only had information on the
Alliance, but on King Alfred, the
contingency plan to detain and ul-
timately rid America of its Negroes.
Mere American membership in the
Alliance would have been sufficient
to rock America, but King Alfred
would have made Negroes realize,
finally and angrily, that all the new
moves—the laws and committees
—to gain democracy for them were
fraudulent, just as Minister Q and
the others have been saying for
years. Your own letter to me days
after you left the White House only
underscored what so many Negro
leaders believed. The one alterna-
tive left for Negroes would be not
only to seek that democracy with-
held from them as quick and as
violently as possible, but to fight
for their very survival. King Al-
fred, as you will see, leaves no
choice.”
Have black people ever had a
choice? NO. Yet, the New York
Times reviewer said of the King
Alfred plan, “. . . here believabil-
ity falters.” The Saturday Review
adds to white America’s illusions
with the assertion, “It reads rath-
er like an anti-white, Protocols of
the Elders of Zion.” The Nation
said of the Contingency, “It is an
unlikely possibility that deflects
attention from the ways power and
prejudice actually work. Inevitable
black genocide is a risky thing to
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base your whole vision upon.” A
white critic reviewing a black book
feels that “the King Alfred Con-
tingency Plan” is not only fiction
but borders on science fiction.

Were Detroit and Newark fic-
tion? Were the deaths of three
college students in South Carolina
(two shot in the back) fiction? Is
the formation of one thousand
vigilantes (posse) in Chicago to
fight off “rioters” fiction? And
what about the purchasing of ar-
mored cars, “Mace” (an eye-irri-
tating, nauseous gas), “banana
peel” (a chemical that makes a
street too slippery to walk on),
polycarbonate Riot Shields, gre-
nade launchers for 12-gauge shot-
guns, and other weapons by city
and state governments? One can
go further, even after reading the
so-called scholarly criticism in
Trans-Action and refer to the Re-
port from Iron Mountain.

The “Report” not only legiti-
mizes war, but suggests that the
government reconsider the re-intro-
duction of slavery:

“Another possible surrogate for
the control of potential enemies of
society is the re-introduction, in
some form consistent with modern
technology and political processes,
of slavery.t”

As a black writer, I can look at
The Man Who Cried I AM from a
different perspective and indeed see
“King Alfred” being implemented
today.

*Report From Iron Mountain,
Press.

Dial
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No doubt about it, Mr. Williams
can write; he proved that with
Night Song and Sissie; but the Wil-
liams of this novel transcends the
artist and becomes the seer, the
prophet.

One of the poor points of the
book was the author’s main charac-
ters’ consistent relationship with
white women. Max and Harry had
white wives, and Max forever
wanted a redhead. When will we
stop hating ourselves and start lov-
ing our own women? As one black
woman put it, “Williams makes a
fool of himself in this respect. I
guess he couldn’t write any other
way since he has one for a wife. It
is interesting to note that the black
man will share his hard times with
the black woman, but when it
comes to fame and fortune, it looks
better with a white woman at his
side.” Williams is ambiguous when
he states that, “It was one thing to
sleep with white women, but quite
another to marry them.” Yet the
two main figures in his novel had
white wives—a part of being ac-
cepted, I guess.

After seriously thinking about
the ending for some time, my con-
clusion is that it could happen . ..
Mainly because we know for a fact
that black FBI and CIA agents do
exist; they are being used today in
Africa and in the black communi-
ties of the United States. As for
the 50-minute transatlantic call
Max makes to Minister Q (Mal-
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colm X) to tell about the “King
Alfred Contingency,” I regard it as
extreme stupidity, but then. again,
what else would a “negro™ do?
Max, as King “negro,” had in actu-
ality lost meaningful contact with
his people. He had left “home™ a
long time ago and had no intention
of coming back. If Max had been
in tune he would have had brothers
in Europe who would have helped
him.

The value of this novel cannot
be measured in terms of copics sold
or reviews written. To date it has
not sold as well as Confessions of
Nat Turner for obvious reasons,
and most of the major white critics
completely overlooked it. This. I
believe, is an indication of its im-
portance.  Ramparts magazine
called it the “toughest novel of the
fall” and ran an excerpt in its De-
cember 1967 issue. This, too, in-
dicates its value for this is the first
time, if 1 am not mistaken, that a
novel by an Afro-American has
been excerpted in a major white
publication.* Yes, John A. Wil-
liams has written a dangerous novel
and when the order comes down
from the Regime that “books with
dangerous teachings should be pub-
licly burnt,” The Man Who Cried
I AM will start the fire.—Dox~ L.
LEE

* The writer is mistaken, The new novel
of James Baldwin, Tell Me¢ How Long
The Train’s Been Gone, for example,
was excerpted in the February 1967 is-
sue of McCall’s magazine.—EDITOR
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which even the traditional “junior
year abroad” could not give him.
And student travel could conceiv-
ably be subsidized in much the
same manner that such programs
are underwritten, and would be
vastly cheaper.

And what about the teachers
themselves? As I said earlier, they
could be Black Humanists or “Spe-
cialists in Blackness.” The Black
Humanists would include black
teachers in the traditional humani-
ties who have been “cured,” so to
speak. They would know Chaucer,
let’s say, but they would also know
the Scottish poem, “The Lady with
the Mickle Lips.” They would talk
about blues poetry with a full ap-
preciation of the ballad making
process which took place in North-
ern England and in Appalachia.
The Specialists in Blackness would
include those competent and dedi-
cated people who, with degrees or
not, have thoroughly acquainted
themselves with the history and cul-
ture of black people in Africa,
Europe, and the Americas. They
would include historians, behavior-
al scientists, social scientists, ethno-
musicologists, teachers of lan-
guages and literature, poets, nov-
elists, composers, teachers of dance
musicians and other performing
artists. Some of these people will
by definition be black people. Oth-
ers would be green if they had the
information, and if they had a sym-

80

(Continued from page 26)

pathetic identification with the real
(as distinguished from the arro-
gantly presupposed) purposes of
the Black University. All of these
fields are high-priority fields, so, it
seems to me, that a great emphasis
would have to be placed on iden-
tifying gifted students and imbuing
them with the desire to prepare
themselves for the academic pro-
fession.

The musicians and the other
artists, but especially the musicians,
could provide a basic grass-roots
relationship with the community,
limited only by their talent and
commitment. Poverty and degrada-
tion, aren’t necessary for the pro-
duction of great art. Why then do
we continue to neglect our great and
tortured musicians, ignoring them
even in death? No one has written
the biography of Clifford Brown or
Fats Navarro? And the blood of
Charlie Parker is still on our hands.
At least half of the Negro colleges
as they exist today could probably
support a gifted jazz group for at
least a semester. The Black Uni-
versity must make it possible for
such artists to live and create in
dignity.

It must also take a primary re-
sponsibility for doing the kind of
scholarly research into the culture
of black people that only black peo-
ple themselves can do. In almost
any discipline that one can con-
ceive of, there are vital problems of
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research crying for the kind of
clarification which is essential to
our selfhood. Some aspects of this
research could be carried out even
by serious “C” students. Certainly
any “B” student worth his salt
could find enough, say in urban
contemporary folklore, to make a
national reputation for himself.
Fundamental documentation of
black life-in-process needs serious
attention from our creative film-
makers and artists, for somehow
statistical studies fail to capture the
vitality and wholeness embodied in
the concept of Soul. In the mod-
ern world, our researchers need
mastery of modern technology and
methedology.

Our textbooks need serious re-
vision. Many need simply to be
written. In my own field, T haven’t
seen a single relevant text in the
teaching of writing in the past five
or six years. Our humanities
courses are often archaic, and stu-
dents are understandably bored.
And all this while we are in the
midst of an identity revolution.

Our professional organizations
can still be relevant if they would
welcome increased participation by
graduates and undergraduates
alike. We need these structures.
Their evolution was too slow and
painful for us to discard them now.
Let them enter into the contem-
porary dialogue. Let them share
their wisdom, their historical per-
spective, with the young. Perhaps
in the process they will regain
something of their original vision.
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Let us turn, finally, to a difficult,
practical and theoretical problem:
the role of the natural sciences in
the curriculum of the Black Uni-
versity. In the foregoing discussion
I have deliberately begged this
question. The reason for this should
be obvious. How, as one of my col-
leagues recently asked, are you
going to teach black chemistry?
How are you going to teach black
astronomy? Although they repre-
sent an over-simplification of the
whole concept of the Black Uni-
versity, these questions do have
some relevance, which I shall brief-
ly try to point out.

At the outset, I suggested that
the faculty of the University be
staffed with Black Humanists and
Specialists in Blackness. I also in-
dicated that such a university
would almost by definition involve
chiefly those disciplines which are
human-centered, i.e., the social
sciences, the behavioral sciences,
literature, art and the like. This,
however, as the questions imply,
does not answer the fundamental
question of the relationship be-
tween the humanistic studies and
the natural sciences and mathemat-
ics. What is to be such a relation-
ship in a Black University? Frank-
ly, I am not clairvoyant enough,
nor rash enough, to say; but I must
say that this problem is not the ex-
clusive concern of those of us who
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seriously conceive of such a Uni-
versity. It has been a general prob-
lem in Western education ever since
the advent of the new science. It
was particularly crystallized in the
19th century in the exchange be-
tween Matthew Arnold and Thom-
as Huxley. It is still with us in
the crisis of the two cultures as
described by C. P. Snow. It is still
with us in the growing dissatisfac-
tion with General Education pro-
grams, as well as a rather common
awareness that Science alone can-
not satisfy all of the complex needs
of human socicty and culture. 1t is
still with us in the widespread fear
that a socicty completely domi-
nated by science might cventually
deprive us of those very values
which make human life meaning-
ful. Thus, if anything, if the Black
University is predicated upon the
intrinsic human value of philo-
sophical blackness, or SOUL, the
conflict between the humanistic
studies and the natural scicnces
could conceivably be heightened
still further. And if, as I assume, the
Black University would probably
come into existence as a result of
modifying the structure of some
one or more of the existing liberal
arts colleges which have science de-
partments firmly entrenched in the
academic life, other practical and
theoretical problems are generated.

Suppose, for cxample, that at
College X an ideal situation exists
in which the administration and the
board of trustees agree to change
the identity of the college in order
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to make it a Black College or a de
facto unit in a larger Black Uni-
versity. What should be their at-
titude toward the mathematics
courses and the courses in the nat-
ural sciences? What should be their
attitude toward the Black Human-
ists, assuming again an ideal situa-
tion, who teach these courses?
What should be their attitude to-
ward the black student who is al-
ready discovering himself and his
world through an exploration of
the Black Experience but who hap-
pens to be a physics major? Should
they, with a black stroke of the pen,
wipe out as anti-Soul. and thus
anti-black, the entire department?
Of course not, for such an action
would be in itself divisive and hence
anti-Soul. It would chop both stu-
dent and professor straight down
the middle, producing the very
kind of fractured sensibility which
is the tragic inheritance of modern
Western life.

Then what recourse is there? A
return to a pre-scientific state? This
is clearly impractical, even if it were
desirable. As I see it, it is not only
undesirable; it is foolish. Science is
here to stay. Technology, a step-
sister of science, is also here to stay.
Not only must Afro-Americans
come to grips with that fact, so also
must the so-called Third World.
And so in fact they have Witness
the Aswan High Dam. Witness the
brilliant successes of the Chinese in
nuclear physics. Witness the his-
tory of Japan since the contact
with the West. Lest one dismiss this
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lightly as Western intellectual im-
perialism or moral contamination,
let us recall that the early history of
science took place largely in non-
Western areas of the world—in Af-
rica, in the mid-East, in the Far
East, and in pre-Columbian Amer-
ica. Left to develop without the de-
vasting contact with the West, any
one of these areas might well have
evolved an independent modern
science, and we have no assurance
that the more negative aspects of sci-
entism would not have developed
likewise. Thus, since the study of
science seems a natural and logical

enough human pursuit, it should
have, it seems to me, an honored
place in the curriculum of the Black
University. That place should not
be subordinate to any other, for the
rigorous discipline imposed by
scientific study and the thrilling
sweep of the scientific imagination
would be extremely valuable in all
of the other academic pursuits of
the student. The result would be a
new structure, a new balance, and,
one hopes, a new man—a new
vision of what it means to be a
man. This would be our gift to our-
selves, and through ourselves to the
world. Perhaps it is not too late.

Stephen E. Henderson, author of “The Black University: Toward Its
Realization,” is chairman of the Department of English at Morehouse
College in Atlanta, Ga. He is co-author of 4 Humanities Handbook
and of a number of short stories and articles. His article, “Blues for

3

the Young Blackman,
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justed for price changes in 1965
dollars so they show the actual
situation for all families during the
Sixties.

The data on family income are
related to the number of persons
within the family who are produc-
ing an income. In 1966 more black
than white families had two or
three persons within the family
bringing home paychecks, but still
a black family with three persons
bringing home a salary (median in-
come of $6,583) made less than a
white family with just one earner
($6,877).

Between 1963 and 1966 me-
dian family income for blacks went
up from $3,465 to $4,628, and
from $6,548 to $7,722 for whites.
In statistical terms the median in-
come for black families increased
by 34 percent while the increase
for white families was 18 percent.
Consequently, black families made
53 percent as much as white fami-
lies in 1963 and 60 percent as
much as white families in 1966. It
would appear from these figures
that black families were overtaking
white families in their quest for a
more equitable share of the nation’s
resources, but if you look at the
statistics again and do a little cal-
culating you will see that in 1963
a white family made $3,083 more
than a black family and in 1966
white families made $3,094 more
than black families. The data show
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(Continued from page 31)

clearly then, that in relative terms
black familics are overtaking
whites, but in absolute terms the
situation is getting worse.

One of the most profound and
perplexing problems which has
plagued the black community for
generations has been the conflict
between males and females. The
income picture for persons, as dif-
ferentiated from families, shows on¢
underlying aspect of this conflict.
Between 1959 and 1966 median
income for black males (25 years
and older) increased from $2,610
to $3,665, and for white males
from $4,851 to $6,390. The per-
centage increase in the median in-
come of the black male was 40 per-
cent as compared to a 32 percent
increase for the white male. In
1959 a black man made 54 per-
cent as much as a white man and
in 1966 he made 57 percent as
much. In actual dollars the black
man made $2,241 less than a white
man in 1959 and $2,725 less in
1966. Just as it was in family in-
come, the relative situation for the
black man improved between 1959
and 1966 while the absolute situa-
tion declined.

Of even greater interest to our
understanding is that higher levels
of education did not significantly
improve the relative or absolute sit-
uation of the black man. In 1959,
a black man with eight years of
school made 73 percent as much
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as a white man with a similar edu-
cation; a black high school gradu-
ate made 68 percent as much as
a white man with a high school di-
ploma; and a black man who had
some college made 64 percent as
much as a white man with some
college. In actual dollars this meant
that in 1959 a black man with an
elementary school education made
$1,081 less than a white; a black
with four years of high school made
$1,794 less; and a black man with
some college made $2,507 less. In
1966, a black man with elementary
school education made 80 percent
as much as a white; the high school
graduate made 70 percent as
much; and the black man who went
to college made 66 percent as
much; and in actual terms the in-
come differences were $930, $1,-
880, and $3,095 less, respectively.

As we indicated earlier, the pic-
ture is a confusing one, but let us
summarize the income situation of
the black man in 1966 as compared
to 1959, and black men as com-
pared to white men. In 1966, black
men had a higher median income
than in 1959, and this was true at
all educational levels. In 1966, the
relative situation between black and
white men had improved at all edu-
cational levels, but the absolute sit-
uation had improved only for black
men with eight years of education.
It had worsened for those with high
school diplomas or who had at-
tended college. Furthermore, the
relative situation had improved
least, and the absolute situation de-
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clined worst for those who had col-
lege training. This means that at
the higher educational levels white
men are moving so rapidly in
America that black men at the
same levels are barely keeping up.

The situation for black women
for the same period of time and in
the same age category is quite dif-
ferent. Median income for black
women went up from $959 in 1959
to $1,561 in 1966, and for white
women the change was $1,635 to
$1,988 respectively. In relative
terms, the income of black women
increased by 63 percent and that of
white women by 22 percent, so
that while black women made 59
percent as much as whites in 1959
they made 78 percent as much in
1966. In 1959, black women made
$668 less than whites and $427
less in 1966. Therefore in both
relative and absolute terms the in-
come situation for black women has
improved since 1959.

The nature of the relative and
absolute improvement is seen more
clearly when we analyze changes by
educational levels. In 1959, a black
woman with eight years of school
made 85 percent as much as a
white woman with similar educa-
tion; a black woman with a high
school diploma made 76 percent
as much as a white woman; and a
black woman with some college
made 94 percent as much as a
white woman with similar educa-
tion. By 1966, a black woman with
eight years of school made 92 per-
cent as much as a white woman,;
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a black woman with a high school
diploma also made 92 percent as
much, and a black woman with
some college made 13 percent
more than a white woman with
similar education. Median income
for a black woman with some col-
lege education in 1966 was $3,964,
$445 more than the median income
of the white woman with similar
education.

Although the data on income
trends for blacks is confusing, we
believe several conclusions are jus-
tified. In terms of family income
the black population has made
some relative improvements in the
Sixties, but our absolute situation
has remained virtually the same. If
we remember that it takes at least
three earners in a black family to
produce a median family income
anywhere close to that of a white
family with one earner, we can cer-
tainly say there has been no im-
provement in the income situation
of the black family; we have to
work three times harder and we still
do not keep up with the majority
of Americans. When we consider
income of persons, it is apparent,
as it has long been apparent, that
the black female is much more
capable of matching and exceeding
her white counterpart than is the
black male. Furthermore, while
black females with higher levels of
education exceed white females,
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black males with higher levels of
education fall further behind white
males. This economic picture ay-
gravates so many of the subtle psy-
chological problems facing the
black family and the relations be-
tween black men and women.

Earlier, we pointed to two con-
tradictory trends in the black pop-
ulation during the Sixties. The gen-
eral social and economic picture of
black families in the cities gives
some foundation to the belief of
some experts that black people may
be moving in two directions. Re-
cent special censuses in many of
the major cities of the country are
showing that, since 1960, there has
been relatively little improvement
for many black families and, in
some cases, a reversal in our situa-
tion. In many cities, the unemploy-
ment rates for blacks have been vir-
tually the same throughout the Six-
ties; there has been no improve-
ment in family income; and often
there is a rise in the proportion of
families which are headed by wom-
en. A notable example is the
Hough area of Cleveland where the
male unemployment rate was vir-
tually unchanged from 1960 to
1965, and family income declined
by 12 percent.

The situation is not getting worse
for all black people in major cities,
however, and the trends bear very
close observation and cautious in-
terpretations. There is no doubt
that a larger black “middle-class”
is coming into existence, and there
are some who would hold that these
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blacks are better off, but we must
ask, better off in relation to what?
Are they better off in relation to
their previous situation, in relation
to low-income blacks or in relation
to whites in the same areas in which
they live?

Some limited data from Cleve-
land provide us with some tentative
answers to what may be happen-
ing to black people in various parts
of the large cities of the nation.
While most of Cleveland’s black
population is generally found in
nine neighborhoods, some black
people live outside of these areas.
In 1960, some 8.9 percent of the
black people in Cleveland lived out-
side of the black community area;
and in 1965, 15.0 percent of the
black people lived outside of this
area. If we assume that, in general,
those living away from the black
community are middle-income peo-
ple, and those within the communi-
ty low-income blacks, we can com-
pare some of the characteristics of
these two groups of blacks, and
then compare them to middle-in-
come whites in Cleveland. The
table lists’ some of the social and
economic characteristics of these
three groups in Cleveland for 1960
and 1965.

In 1960, middle-income black
people had a fertility ratio (the
number of children under five for
every 1,000 women aged 15-49)
much lower than that of low-in-
come blacks, indicating that poor
blacks had more children to care
for and less money with which to
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do so than their more prosperous
brothers. The proportion of chii-
dren under 18 living with both par-
ents gives some indication of fam-
ily “stability,” and here the middle-
income blacks were also better off
for a higher percentage of their
children live in “stable” families.
Furthermore, middle-income blacks
had a full year more of completed
school than did those in low-income
areas.

Although middle-income blacks
have an employment rate lower
than that of low-income blacks,
both groups have high levels of em-
ployment. The difference between
the two groups is most clearly seen
in the income statistics. Middle-
income blacks have a much lower
proportion of families and the very
low income category, and a higher
proportion in the category of those
families making from eight to fif-
teen thousand dollars per year.
Therefore, the median income of
the poor black families was only 86
percent as much as the median in-
come of the black families living
outside of the black community.
We can confidently say that in
Cleveland in 1960 middle-income
blacks were better off than low-
income blacks.

By 1965, the fertility ratio for
all black families had deciined con-
siderably, but the middle-income
blacks still had much lower fertili-
ty than low-income blacks. The
proportion of “stable” families in
two communities went in opposite
directions; it got worse for ti.e low-
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SOCIAL AND ECONOMIC CHARACTERISTICS OF LOW-INCOME BLACKS (LI B)
MIDDLE-INCOME BLACKS (M.l.B.), AND MIDDLE-INCOME WHITES (M.L.W.),
IN CLEVELAND, 1960 and 1965.

1960 1965
L.L.B. M.1.B. M.ILW. L.I.B. M.1.B. M.I.W.
Fertility Ratio 570 486 429 515 442 434
~5 Children under 18 living with
i both parents (%) 67.7 75.8 91.1 62.1 78.4 89.8
i
i Median years of completed school,
41 Persons 25 and over 9.4 10.4 (NA) 10.0 11.6 (NA)
§§ Unemployment Rate:
& Males 13.0 10.2 5.0 11.2 8.1 38
Females 123 9.0 49 145 3.8 5.9
v Number of Families by Incorm. ¢ .iegory (%)
i Under $3,999 40.8 26.7 17.4 39.8 19.0 16.1
I“E $4,000-$7,999 44.6 48.4 50.3 38.6 38.6 38.3
:‘3 $8,000-$14,999 13.7 22.6 29.0 19.8 40.1 39.7
8 $15,000 and over 10 23 33 1.7 2.3 5.8
I TOTAL 100 0 100.0 100. O 100.0 100.0 100.0
: N 51,367 5,072 131, 436 51936 10,133 118,116
Median Family Income ($) 4,961 5,797 (NA) 5,723 7,285 (NA)
SOURCE U S. Bureau of the Census Cu//ent Popu/al/on Reparts Senes P- 23 No. 21, Januavy 23 1967




income blacks and better for the
middle-income blacks. While both
groups improved in their educa-
tional levels, the middle-income
blacks improved so much more rap-
idly that by 1965 they had over one
and a half years more of completed
education than did low-income
blacks.

The unemployment picture in
1965 was most interesting, for the
relationship of the maies to cach
other did not change even though
the general rates werc lower for
both groups. The low-income black
women had a higher level of unem-
ployment in 1965 while the unem-
ployment rate for middie-income
black women plummeted to below
4 percent. The effect of these di-
verging trends in female employ-
ment is seen in the income data. In
the lowest income category there
has been virtually no change for
low-income blacks and a dramatic
improvement for nmuddle-income
blacks. While both groups saw im-
provements in the upper income
categories, there were twice as
many middie-income black families
making from eight to $15,000 per
year as there were low-income
blacks. Consequently, the poor
black families had a median income
only 78 percent as high as that of
their more prosperous brothers, a
decline from the 1960 situation. In
1960, the median income for mid-
dle-income black families was
$836 more than it was for low-
income black families, and by 1965
it was $1,562 more. The evidence
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suggests that not only were middle-
income black people in Cleveland
better oft than low-income black
people in 1965, in the period since
1960 the middle-income blacks
were moving further away from
low-income blacks in terms of fam-~
ily organization, education. em-
ployment, and income. The black
population in one of Amecrica’s
major cities is moving in two dif-
{erent directions, it appears.

Given the comparative standing
of middle- and low-income black
families to cach other in Cleveland
in 1960 and 1965, how do the
middle-income black families com-
pare to the white families who live
in the same arca as they do? Here
we are unable to obtain all the
data necessary for comparison like
that above, and the available data
are not as satisfactory as we would
wish, for there were significant
changes in the number of black
and white families in the area under
consideration. While the number
of black families living outs.de of
the black community doubled in
the five year period (an increase
of 100 percent), the number of
white families declined by 10 per-
cent, apparently as whites moved
further away from middle-income
black families.

In 1960, black families in mid-
dle-income areas of Cleveland had
a much higher level of fertility than

89



white families and a much lower
level of family “stability.” Black
people were twice as likely as
whites to be unemployed, and con-
sequently they had much lower in-
come levels than whites. Over a
fourth of the black families fell into
the lowest income category as com-
pared to a fifth of the white fami-
lies, and in the higher income cate-
gories the whites consistently out-
stripped the blacks.

Some rather profound changes
had taken place by 1965. The fer-
tility level of the blacks was much
closer to that of the whites as a
consequence of a slight rise in white
fertility and a large drop in black
tertility. Black families were still
characterized by more “problems”
than white families, however, as
only 78 percent of all black youth
under 18 were living with both par-
ents as compared to 90 percent of
the white youth. The most signifi-
cant change was in the unemploy-
ment levels. Black men were still
twice as likely as white men to be
without employment, but black
women had a much lower unem-
plovment rate than white women.
Finally, there was a considerable
equalization in the distribution of
families by income levels. It is true
that more black than white families
were in the lowest income cate-
gory, but the difference between
the two groups was reduced greatly.
On the other hand, the difference
in the proportion of families in the
highest income category was in-
creased in favor of the whites, while
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in the middle-range categories the
black and white families were al-
most equitably distributed.

The general point we have been
trying to articulate in this discus-
sion of middle- and low-income
black families in Cleveland, and
their comparison to white families,
is in answer to the question: if
things have been getting better for
some black people in the Sixties,
what does getting better mean?

The data would suggest that mid-
dle-income black families are
out-distancing low-income black
families in Cleveland, so in relation
to each other the absolute and rela-
tive situation of middle-income
blacks is getting better and that of
low-income blacks is getting worse.

However, in a comparison of
middle-income blacks to whites in
the same area, the data are sug-
gestive if not conclusive. In 1960,
middle-income black families were
in a rather unfavorable position as
compared to white families. By
1965, the situation had improved
for two possible reasons: (1) Many
white families had moved out of
the city in flight from the influx of
black people, and those whites who
remain behind may fall into the
lowest and highest income categor-
ies, and (2) black women carried
a considerable portion of the in-
come-producing activities of black
families, thus making it possible for
their families to exist in some rea-
sonable comparison to the white
families who remained in the area.
The situation for black men as
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compared to white- men had not
improved at all; it was the continu-
ation of the feminine practice of
supporting the family which has
apparently made it possible for the
black families in Cleveland to im-
prove their situation in relation to
the white families.

In this paper we have tried to
specify some of the major demo-
graphic trends in the black com-
munity in the Sixties to underscore
some of the issues that must be
taken into account in the develop-
ment of a Black University. The
data indicate that black people are
becoming a larger portion of the
population in the nation’s largest
cities, and we have moved into a
situation of influential control in at
least one third of the 30 largest
cities. Other data which we have
not discussed here indicate that the
blacks moving into the larger cities
tend to bc young people who are
better educated and more likely to
engage in white-collar occupations
than the whites who remain in these
cities. Furthermore, the data indi-
cate that in the Sixties black people
have been seeking education more
than ever before.

However, in occupations, and in
employment, there has been no
substantial improvement for the
black population, with the excep-
tion of some notable changes for
black women. While black people
have shown improvement over
previous periods in income, in rela-
tion to whites in America the sit-
uation is not as favorable. Black
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men, particularly those with higher
levels of education, are no more
able now than they were previously
to match white men in income. On
the other hand. black women com-
pare much more favorably with
white women in producing in-
comes, and at the higher education-
al levels black women clearly excel
white women in income. When we
can scparate middle- and low-in-
come blacks, we see that middle-
income blacks are improving their
social and cconomic situation much
faster than low-income blacks;
thus the two groups are getting
further apart, and there is evidence
that middle-income black families
have been able to make gains on
middle-income white families but
primarily because of the income-
producing ability of black women.

A black university must address
itself to the changes taking place in
the black community, and two pro-
found conditions have been pre-
sented in this article. We must
carefully consider the consequences
of the fact that, in these times, the
burden of family support still falls
heavily upon the shoulders of black
women. How this affects black men
in particular and black families in
general must be given very close
attention as we attempt to respond
to the conditions and needs of the
black community. Secondly, we
must consider the significance of
the split between middle- and low-
income blacks that has clearly de-
veloped in the Sixties. It would
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seem safe to say that many prosper-
ous blacks are being rewarded in
this country while many poor
blacks are taking to the streets.
There must be a philosophy and
ideology which will unite the black
community regardless of economic
condition or social status. If our
prosperous brothers continue to
prosper by putting their wives in

the labor force and begin to forget,
it may well be that in the 1960,
one century after the Emancipa-
tion decade of the 1860’s, we may
see the reinstatement of the old
“house-slave” versus ‘“field-slave”
dichotomy, using income, educa-
tion and place of residence as the
basis of differentiation. “Lord have
mercy.”

s

J. Herman Blake, author of “The Black University and Its Com-
munity,” is acting assistant professor of Sociology at Cowell College,
Santa Cruz, one of the arms of the multi-limbed University of Cali-
fornia. The New York University graduate also wrote “The Agony and
the Rage,” a description of experiences on the California campus, in

the March 1967 NEGRO DIGEST.
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is a self-
taught artist,
a fact which
might have something to
do with his choice of sub-
jects. For, as an artist,
Mr. Lockard is not much
concerned about the art
class’ geometrics and the
delicacy of shadow on a
rose; his art is directed
toward human beings
and to delineating their
beauty, their anguish and
their joys.

The impact of Mr.
Lockard’s work is evi-
dent on the next three
pages, but it is to be
regretted that NEGRO DiI-
GEST is unable to repro-
duce the three paintings
in color. For color—in more than
one sense—is most important in
Mr. Lockard’s work. The faces and
the hands are black, very black, but
touched with that deep umber
which suggests the earth. And the
backgrounds, which appear mere-
ly dark in black and white, are
shades of blue, red and flame-
orange in the original.

Mr. Lockard, a Detroit native,
currently lives and works in Ann
Arbor, Mich., where his studio
(Ann Arbor Art Centre, 215 S.
Fourth Ave.) is located. He for-
merly operated Studio 21 in De-
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by Jon 0. Lockard

troit, specializing in commercial art
and illustrations, and attended
Wayne State University as an art
major. He now concentrates on
portraits.

Color prints of the paintings
reproduced here are available
through Mr. Lockard’s studio.
They are 16 by 20 inches in size
and sell for $10.00 each. They also
are available framed at additional
cost. Framed 8 x 10 prints are
available for $4.95. The unframed
prints also are available at Vaughn’s
Book Store in Detroit and at Ellis’
Book Store in Chicago.
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The Black Messiah: Describing this painting. the
Rew. Albert Cleage of Detroit’s Central United Church
of Christ termed it a “strong black face under a crown
of thorns, suffering, beaten, humiliated, but unde-
feated.” The figure has symbolic blue in his eyes.
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Plea For A Second Chance: Work-worn hands, lovely
in their testimony to life, rise in supplication and
sacrifice. Terror—always present where black men
live among white men—threatens, but life will be
rencwed even again, and the hands will grow stronger.
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Interruption: More than another version of Mother
and Child, this painting speaks to the new vision of
black Americans, who now see their own beauty, but
it also celebrates the will to endure of the black
people. The mother succors the child as fire rages.
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That something is gravely wrong with the conventional approach to
the education of black children no longer is arguable. Much of the prob-
lem, of course, is general: there is something gravely wrong with Ameri-
can education, period. However, as always in a society which—being
racist by nature—assigns opportunities and rewards according to race
and color, those people suffer most who are regarded least, and those peo-
ple in the American society are black people. It is a hopeful sign that some
of the brightest young people who have chosen education as their pro-
fession are deeply concerned about the deficiencies of existing educa-
tional institutions, particularly as these institutions relate to black students
and the communities from which the students come. These educa-
tors are no longer willing—as so many of their predecessors were—
to sit back comfortably and garner laurels and enjoy status while the
talent and potential of the masses of black children are criminally wasted.
The idea of a Black University—an institution designed to serve the real
and total needs of the black community—has taken root, and there is
every reason to believe that the idea will grow and eventually take con-
crete shape.

The special issue of NEGRO DIGEST devoted to a consideration of the
concept of the Black University developed through discussions with
Gerald McWorter, a recent Ph.D. graduate of the University of Chicago
now an assistant professor of Sociology at Fisk University in Nashville.
In his outline letter to the other contributors to this special issue of
NEGRrO DIGEST, Mr. McWorter said that the articles dealing with facets
of the proposed Black University would concern themselves with “a
vision, the articulation of an ‘ought’ . . . for the future . . .” He made
it clear that the concept of the Black University, as envisioned by himself
and the editors, was concerned with the entire spectrum of social, eco-
nomic, psychological and cultural imperatives which characterize, in-
fluence and control the black community.

In a further clarification by the editors, the Black University concept
was described as also being “concerned with the art of black people,
and with the development and articulation of a black esthetic. It is con-
cerned with the conscious strengthening of those institutions which make
the black community viable, and it is dedicated to the liberation of black
students (and black people generally) from the inhibiting and crippling
presumptions which have been imposed upon black life and culture from
outside the black community.”
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The projected special issue on the Black University was conceived
with five basic articles in mind, plus two ‘“case studies” of existing black
educational institutions. The proposed areas of concern for the five
articles were as follows: 1. “The Black University: Toward a Conceptual
Model”; 2. “Policy and Support: Trustees, Administrations and Fund-
ing”; 3. “The Academic Process: Faculty, Students, Courses, Research”;
4. “The Black University and Its Community: Social Change in the
Sixties”; and 5. “The International Perspective: The Third World.”

That the articles as presented fall short of the goal set for the special
issue of the magazine is testimony more to the inflexible demands of
deadlines and the preciousness of time than to any failing on the part
of the contributors, all educators of the highest competency. Despite the
inadequacy of time, however, they have presented here an urgent and
imaginative educational prospect, one which will surely engage black
students and educators more deeply in the days to come. For their efforts
and for their service to the community, NEGRO DIGEST is most grateful.

HOYT W. FULLER
Managing Editor
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but an instant dressing and conditioner.

Atyour favorite drug counter or send $3.25
and we'll send the Raveen Au Naturelle
Set postpaid.

SUPREME BEAUTY PRODUCTS CO., 1808 S. Michigan Ave., Chicago, 1. 60616



A Cult?
A Fraternity?
A Way of Life?

What Is This Thing
Called Negritude?

For Africa in particular—and for much of the
rest of the world in general—the era of West-
ern discovery, exploration and occupation con-
stituted a long night of exploitation and domi-
nation. And while Colonialism scourged most of
the non-white world, only the black men from
Africa were massively enslaved, corralled by the
millions and transported in chains across the seas
to alien lands. Torn from their roots, forbidden
access to their cultural sustenance, assigned roles
as eternal drones, the black men from Africa,
drawing from some uncommon racial reservoir,
nonetheless found the strength and the strategy to endure. The long night is now receding
before a new dawn, but the coming light alone cannot heal the deep affliction induced
by the prolonged darkness. Strong medicine is required to cure the disease of degrada-
tion, and Negritude has been offered as antidote to the ancient evil of anti-black racism.

It was a group of black intellectuals in Paris who first advanced the idea of Negritude
—Césaire Aimé, a poet from the French Antilles, and Léopold Sedor Senghor, a poet-
statesman from Senegal, chief among them. Senghor, now President of the Republic of
Senegal, remains the principal proponent of Negritude, and he sums it up in these
words: “"Negritude is the whole complex of civilized values—cultural, economic, social
and political—which characterize the black peoples, or, more precisely, the Negro-
African world . .. In other words, the sense of communion, the gift of myth-making, the
gift of rhythm . .. a myth which evolves with its circumstances into a form of humanism ..."”
United Nations President Alex Quaison-Sackey of Ghana defines Negritude as “an
acceptance and affirmation of the quality of ‘blackness’...a psychological gathering
together of all black peoples in the spiritual bonds of brotherhood.” And American
professor St. Clair Drake terms Negritude ““a soft and resilient rather than hard and
mechanical approach to life ... a deep resentment over subordination to white people
during the 400 years of slave trade and the subsequent structuring of caste relations
here and in Africa.’’

Negritude, then, is also a form of racialism—Yes, but in the words of French philosopher
Jean-Paul Sartre, ““anti-racial racialism.’’ Therein lies the difference. And Dr. Drake
explains: " Anti-racist racialism was brought into view by its opposite, which is aggressive,
exploitative racism. And the whole concept of Negritude assumes in its dialectic that
anti-racist racialism is destined to disappear.”

Knowledge is the Key to a Better Tomorrow
Read Negro Digest at Your Favorite Newsstand





